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Preface 

 

The DEE took up a PAC programme on Corporal Punishment for 2007-08 with the 

objective to create sensitization against the use of corporal punishment in schools.  

During the course of development of Background Paper for the Regional Workshops, it 

was discovered that parents were also a part of the process of subjecting children to 

corporal punishment.  By the time, the first workshop was over, a realization came that 

there were many others like us who silently observed the sufferings of the children, 

but did nothing except momentarily feeling sad and then forgetting about it altogether.  

Some of us continued to feel good as long as our children were treated with dignity.  

Many a times we were able to compromise with our own children’s dignity as well 

because it did make a part of us proud that they were atleast doing well in school.  We 

began to make an effort to forget the sadness in our children’s hearts.  We have now 

got used to it.  It is not difficult to understand why Corporal Punishment has become a 

part of our social and school environment in spite of the National Policy on Education 

(1986) which emphasizes that the schools should be welcoming spaces for children and 

Right to Education Act, 2009 which prohibits physical punishment and mental 

harassment to children, reiterates making them free of fear, trauma and anxiety. It 

envisages helping children to express their views freely. 

 

One of the recommendations of the Regional Workshops was the development of 

sensitization materials – posters, a film and a manual.  The posters have been 

developed, the film/video spots to be used in the teacher training programmes are in 

the process.  This manual for stakeholders was developed in the year 2009.  This has 

been revisited and revised in 2013. 

 

This Manual is dedicated to all those children who have been victims of Corporal 

Punishment – those who lost an opportunity to realise their potential, especially to 

those who lost their lives and a salute to those who cope with humiliation, mental, 

emotional and physical hurt and silently look for a support which rarely comes! 
 

 

 

(Kiran Devendra) 

Professor and Head, 

Department of Elementary Education 

New Delhi                   National Council of Educational  

July 2013                                          Research and Training 
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Foreword 
 
 

Children are the future of the nation. It is education that makes a difference in the 

lives of individuals.  Every enlightened society, therefore, makes all possible 

arrangements to ensure high quality education for its younger ones.  Through education, 

children get necessary nurturing for their proper growth and development, which 

enables them to blossom into grand personalities.   Every care, therefore, has to be 

taken to ensure that the experiences provided in schools should be interesting, 

stimulating, affectionate though challenging.  By no chance, educational experiences, 

which provide drudgery, boredom, feeling of guilt and embarrassment, be considered 

relevant.  Psychologically speaking, children require very delicate care and personalised 

attention, which is the basic condition for teaching-learning situation to become 

enjoyable. 

 

It needs to be appreciated that children construct knowledge by themselves, as 

education is not a matter of delivery, which can be mechanically passed on to the minds 

of individuals.  This is clear from the fact that children learn according to their pace, 

interest, inclination, motivation, and therefore, they exhibit varying indicators of 

learning and behavioural characteristics.  While children perceive through their senses, 

each experience gets engraved into their psyche. The unpleasant experiences once 

accumulated get manifested in their later lives in much enlarged proportions, 

sometimes leading to severe behavioural disorders and anti-social behavioural patterns.  

Each child also has got his/her own individuality, which needs to be respected. 

 

The news items on corporal punishment, both physical and psychological, are a matter 

of great concern for our country.  It needs to be realized that no teacher or elder has 

any right, under the existing laws of the country to give any kind of punishment, 

especially in the schools.  Even in the Indian Penal Code, punishment is administered 

only after the accused has been given ample opportunity for presenting his/her version.  

This implies that parents/teachers cannot assume the role of self-styled 

administrators of corporal punishment on children/students.  The Right to Education 

Act-2009, therefore, specifies that no child be subjected to physical punishment or 

mental harassment in the schools. 

 

We come across some instances where the corporal punishment has been extremely 

severe at physical level and its effect on the psyche of children and its manner of 

release can only be imagined, which may not be less disastrous.  The common belief 

‘spare the rod and spoil the child’ does not hold good any more.  There is an urgent need 
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for total social transformation and in the mindset of parents, teachers and all the 

elders.  There is need for sincere and massive advocacy to ban corporal punishment. 

 

It was with this premise in view that in 2007, a PAC programme was taken up in which in 

the year 2008, a series of Regional Workshops on evolving workable strategies to 

abolish corporal punishment were visualized.  It is a matter of great satisfaction that 

the three regional workshops covering most of the States and/UTs organized during 

February/March 2008, had very meaningful discussions with great enthusiasm by the 

participating teachers, head teachers educational administrators, psychologists and 

psychiatrists and the like.  The untiring efforts made by Kiran Devendra and the 

support of colleagues in the Department of Elementary Education, NCERT are 

appreciated. 

 

The work on corporal punishment has been pursued in the department to make it a 

nationwide movement with appropriate materials, both in print and non-print, and audio-

video spots to be used in teacher training programmes.  We are happy to share with you 

the revised version of the manual developed in 2009 for everyone who is sensitive to 

the need of children so as to help them grow up into mentally, physically and 

educationally healthy human beings.  Dr. Kavita Sharma took out time to go through the 

entire revised draft.    

 

The posters can be used in workshops/trainings for advocacy and sensitization.  These 

have been used in the manual as well for reinforcing the need to ban corporal 

punishment.  The manual will help in taking the initiative and a strong step towards 

banning of corporal punishment by sensitising all the stakeholders as well as the 

enlightened citizens. While it is hoped that the document gets access to as many as 

possible, suggestions of readers would be welcome to further augment the activity with 

quality. 

 

 

(Parvin Sinclair) 

Director 

National Council of Educational  

                 Research and Training 
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INTRODUCTION 
 

 
Corporal punishment has unfortunately become a part of children’s lives both in 

school and in homes. The parents and teachers support each other in using 

corporal punishment against children and therefore, it goes unchecked and 

mostly unnoticed. It is in fact on the increase. It is not only physical but verbal, 

mental and emotional as well. This has a negative impact on children. Prevalence 

of Corporal Punishment is evident from a fairly recent research study 

conducted by Plan India, by media reporting it both in print and electronic.  

Many cases of Corporal Punishment have been reported by enlightened teachers 

like some of us.   A large number of them, however, go unnoticed due to lack of 

concern and acceptance. National Council of Educational Research and Training 

(NCERT) conducted three regional workshops to evolve strategies to ban 

corporal punishment in the year 2008. During all the three workshops, 

discussions and presentations pointed not only to the prevalence of corporal 

punishment, but also to a great degree, acceptance by teachers and head 

teachers. Towards the end of each of these workshops, sensitivity in all the 

participants was noticed towards children who faced punishment at verbal, 

mental, physical or emotional level.  

 

We are going to share with you definition and impact of Corporal Punishment.    

Some case studies and the recommendations of our Regional workshops in this 

manual.  These will be useful for all of you as we are facing the compulsion to 

implement Circulars of the Ministry of Human Resource Development, National 

Commission for Protection of Child Rights and RTE in all States/UTs to ban 

Corporal Punishment. Awareness generation materials for sensitisation in the 

form of posters, manuals and films need to be developed to advocate a ban on 

corporal punishment and its positive impact when banned in terms of ensuring all 

children’s rights to a good quality basic education in a trauma free healthy 

and participatory environment. This manual is an effort towards this.   

 

India is a signatory to United Nations’ Convention on the Rights of the Child 

(CRC). Unfortunately, most teachers, parents, administrators and members of 

community have not heard about it or have very limited access to such 

resources, on how to find these. Many of us as teachers, parents, 

administrators and community members still do not know how to manage children 

without corporal punishment in schools, classrooms and homes.  For all of us 

involved in these reform processes, who wish to abolish corporal punishment 
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from schools and homes, will realise how critical it is to provide a healthy 

learning environment after reading this manual.  This will lead to better 

performance of our children.  It will help us to understand how positive 

discipline works wonders in our schools, classrooms and homes.   

 

The manual is meant to sensitise each one of us as stakeholders against the use 

of corporal punishment. We will be reminded about children’s right to protection 

from all forms of violence. We will find in it strategies to promote action to 

prevent and eliminate violence – physical, mental, emotional and verbal against 

children in schools and homes as well.  After a great deal of discussions with 

teachers, administrators, members of community and educationists in the 

Regional Workshops on Corporal Punishment and other meetings/workshops, it 

was felt that this manual could be addressed to all of us, as each one of us is 

responsible in one way or the other for the child's healthy development.  This 

can be shared by all of us, teachers in school meetings in rural and urban areas, 

with parents, members of School Management Committee and with wider 

community in the meetings.  These can be organized in the villages with the 

educationists and administrators when they are invited to meetings and 

discussions of the school Management Committees.  Children too need to be a 

part of these processes. We can gradually expand the number of people to 

represent every section of society – doctors, nurses, bankers, industrialists, 

lawyers, police officials, representative from every household to be a part of 

our meetings.  This will help us to create a movement against the use of corporal 

punishment. 

 

This manual deals with some Case Studies and helps us to explore the process 

of positive discipline as well. We will realise while reading this section ‘why our 

children, behave as they do’. We will begin to understand children’s perspectives 

as well.  

 

It will lead us to: 

 understanding the difference between punishment and discipline; 

 identifying the need to change our fixed ideas and beliefs; 

 understand the power of positive discipline; and 

 realise how a positive and supportive relationship between a teacher and a 

child, a parent and a child is essentially developed on mutual understanding, 

empathy and trust. 
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Men and women of community taking a keen interest in doctor’s observations.  However, we 

need to take care that women play a proactive role in their meetings. 
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We hope this would help us to appreciate the need for, as well as the 

importance of involving every child’s family in dealing with his or her behaviour 

and performance. The strategies for encouragement will help us bring a fresh 

breeze in our classrooms.  We can go on adding new ones as we move on to 

discover each child in our class.   
 

We will begin to discover how creating a positive and enabling learning 

environment for children in our school/classes/homes leads to better organised 

and better managed classes and happy homes. In this section, we will read about 

managing our classrooms’ physical environment which will be comfortable for 

learning and promoting better understanding among all of us and make us realise 

the importance of setting routines and standards of behaviour for children with 

the involvement of our children and their parents. As teachers and parents, we 

are important role models for children. We will begin to feel the need to revisit 

our ways of management and think of improving these, as well as exploring new 

ones to provide positive reinforcement to our children. 
 

We will also get an idea of positive ways to check misbehaviour among children 

in schools and at homes.  We will find in this part of the manual some specific 

ways of positive discipline as well as sensitive methods for dealing with children 

with special needs. 
 

As teachers and parents we wish the best for our children and are concerned 

because we want them to grow up with confidence and positive self-esteem. 

Teacher educators, administrators and members of the community and society 

too share this concern. However, when our children do not listen to us, refuse to 

do what we wish them to, defy or ignore us, it is easy for us to get annoyed, 

angry and frustrated and lose patience.  It is at this point that this manual will 

help us to use restraint.  It will introduce us to a number of ways to deal with 

this challenge in a positive and pro-active manner by preventing misbehaviour 

before it starts, by dealing effectively with unexpected challenges, and by 

encouraging children to listen and cooperate within an inclusive, learning 

enabling classrooms. The positive discipline methods are a strong message 

against punishment practices as caning, spanking, pinching, threatening, 

shouting, commanding, name calling, forced labour and other actions which are 

extremely humiliating for children. 
 

Discussions or debates on sensitive issues can also be used along with stories or 

role play to allow children to try out how to say ‘No’! assertively as well as to 

find the right language to use against bullies and abusers. 
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This manual will enable us as teachers, school administrators, parents and 

members of community to effectively deal with children in classrooms/homes by 

positive discipline which was thought of by Speil Oscar, a long time ago. The 

manual discusses alternative methods which have been and are being practiced 

and suggested by practicising teachers like us, psychologists and psychiatrists 

who take keen interest in children’s development with good levels of confidence 

and self esteem. Parents need to do something similar for positive discipline at 

home. 

 

Corporal punishment is a regular part of the school experience for children in 

many countries. It is also a form of child abuse. Corporal punishment is 

deliberate violence inflicted on children and it takes place on a large scale. Legal 

defenses for teachers who hit, beat, or mentally or verbally abuse children still 

exist in most countries of the world. The use of corporal punishment, however, 

has not proved to be effective, especially in the long term.  It can force 

children to do what is imposed on them for a short period.  It can only cause in 

children shame, guilt, anxiety, aggression, a lack of quality like caring for 

others. Greater problems for teachers, parents and other children come up as a 

consequence of corporal punishment. 

 

One of the major reasons why corporal punishment persists is that most of us 

find it difficult to differentiate and understand that it is different from 

“discipline.” While corporal punishment seeks to stop a child from behaving in a 

certain way, positive discipline techniques can be used to make a child 

understand and learn desirable/acceptable behaviour without the fear of 

punishment. Another major reason is that we are often not taught to think and 

reflect during our professional training, why children misbehave and how to 

discipline them in a positive manner. Their behaviours have to form the basis for 

our strategies. Many a times, when a child feels his or her needs are not being 

met, such as the need for attention, he or she misbehaves. The frustration that 

child’s misbehaviour causes, and lack of skills to handle it, makes many of us 

strike out at children and use corporal punishment physical, verbal, mental or 

other forms of emotional punishment. 

 

The purpose of this manual is to help us reach our goal of taking away Corporal 

Punishment from schools and homes.  We may be experienced teachers or 

parents who want to adopt positive discipline practices, but need guidance as to 

how to do it. We may be a student enrolled in a teacher training institution who 

is learning how to manage the behaviour of children effectively. We might be a 

teacher educator who needs to talk about positive discipline in pre-service and 

in-service teacher training programmes. This manual will be especially useful for 
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those of us who are working in schools which are beginning to change into more 

child-centred and learning friendly environments. In many countries, schools 

which are being called “Child Friendly Schools” are the ones in which the 

inclusion of all children and prevention of violence against them are core 

principles. However, there are still large numbers of schools, where both the 

mindset and techniques   need to be revisited.  Many of us as administrators 

must be feeling that what we are doing for children is the best and that there 

is no need to even think whether the welfare of children is the central point or 

not.  Many a times we keep on holding to a decision which has once been taken 

keeping in view only our mindset and convenience.  There is a need to keep 

revisiting our decisions.  This can also be shared with parents when they come 

to school and in meetings of School Management Committees.   

 

In our country many teachers are working in large classes with a big number of 

children. A class is large when you feel it is large. While a class of more than 

fifty children is usually considered a large class, to those teachers who normally 

teach twenty five or fewer students, a class of thirty five can be large and 

overwhelming.  We can manage our children, no matter how many we have in 

our class, and with as many behavioural challenges as possible, provided we 

decide to do so.  We need to take a step followed by many others as the 

Right to Education Act envisages classrooms without anxiety, trauma and 

fear. When we have interactive, participatory classroom processes, the 

number of children will not make much of a difference as we would know 

how to keep our children engaged in a meaningful manner. 
 

We need to take a step followed by many others as the Right to Education 

Act envisages classrooms without anxiety, trauma and fear. 

 

In the note on the unfinished Education for All (EFA) agenda for South 

Asia, there is a mention in the Position Paper that global education agenda 

post 2015 can only be achieved ‘if besides many other issues like 

discrimination based on gender, socio-economic status, language, ability, 

disability etc. are addressed to enable children to learn.  Teachers and 

education system need to treat all children with respect and dignity and 

there should be no Corporal Punishment’. 
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Impact of Corporal Punishment:  Case Studies* 
 

 

The following Case Studies will make us realise how our attitude towards 

children and our quick decision or a bias to inflict any kind of punishment can 

ruin the lives of children. There is also a positive example where a teacher 

somehow succeeded to motivate the child. 

 

Case Study 1: MRINALINI 

A School Girl’s Crying Made the Whole School Cry as an aggressive teacher 

punished her severely 
 
 

Mrinalini, a Class V girl was beaten severely by her aggressive teacher Kakati in 

Bebejia Girls’ School. One day when the teacher asked Mrinalini, to write 

English alphabets in traditional way on banana leaf with a wooden pencil.  

Mrinalini did not do her work due to some problem at home. The teacher began 

to beat her so cruelly that she began to bleed. School children and classmates 

of Mrinalini helplessly cried and shouted in the class. The teacher left the class, 

but the situation become serious as from each class girls came out to see 

Mrinalini. Nobody remained silent there.  All of them started crying while 

watching Mrinalini’s bleeding injuries. Finally each girl of the school came out of 

the school and cried pathetically. The situation became out of control. The 

teachers and staff in the school condemned the situation which was due to the 

violent action of their colleague. Some of the outside people came into the 

school and demanded that the aggressive teacher must leave the school. 

 

The matter was brought to the notice of the higher authorities.  The teacher 

was suspended for three months.  

 

The action taken by the authorities against the teacher was quick.  The children 

did all they could to register protest.  The public played its role in a small way.  

This must have sent a message in an indirect manner that teachers should not 

beat the children. The question arises; will a teacher like Mrs. Kakati in our 

schools ever give such Corporal Punishment? No teacher would, if her/his acts 

of giving Corporal Punishment are condemned by each and everyone who 

witnesses such an incident or even hears about it. A strong reaction will help the 

other teachers as well as the parents to understand that there is no need for 

Corporal Punishment. There needs to be an understanding on our part as 

                                                 
*
 Inputs for all the four Case Studies are from participants of Guwahati Workshop, 2008.  Major 
inputs are from Manish Thakur, Assistant Teacher (Science), Pzorchogia High School, P.O. Missa, 
District Nagaon (Assam) 
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teachers and parents to save children from physical, emotional and mental 

trauma! 
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Let us think together with our children how a situation like this could be 

handled which would have saved Mrinalini from uncontrollable breakdown and 

the rest of the children from fear and anxiety. 

 

The teacher could have asked Mrinalini why she could not do her work.  She 

could have encouraged and motivated her to do the work next day.  All the 

shouting and beating was avoidable. 

 

Case Study 2: KRISHNA 

Krishna had the potential to become an engineer but was forced and 

degraded to become a scooter-motor mechanic. He came well prepared for 

his examination. He was writing attentively an answer to a question of the 

question paper. Unfortunately, the teacher invigilator unnecessarily alleged him 

of cheating.  Krishna politely stood up and replied ‘no sir’! But the teacher was 

adamant. He put his hand in Krishna’s shirt pocket, again in pant’s pocket to 

prove that he was cheating.  Krishna felt ashamed and humiliated.  He could not 

control his anger.  The teacher did not allow Krishna to finish the paper.  He 

debarred him from the examination with a complaint of misconduct and 

cheating.  Krishna became violent.  His revengeful mind took a challenge to hurt 

the teacher. He hid himself behind a bush on the village road with a stone in his 

hand. When the teacher came on the road, Krishna threw the stone aiming at 

the teacher. The teacher fainted after an injury in the head.   A case was filed 

against Krishna with the police. Scared Krishna in order to get rid of the 

situation, fled from the village. Five years later he came back to his village 

after becoming a mechanic and started to work in a workshop of scooter-motor 

cycle for his livelihood.  

 

Krishna still laments and says “no child should be humiliated like me and 

subjected to Corporal Punishment. My dream of becoming an engineer is now 

out of my reach. My teacher ruined my life.” 

 

A child’s mind can accept and face the challenge to cope with adversaries 

provided he/she has some support and guidance. Unfortunately, Krishna could 

not, cope with the trauma of corporal punishment.  He took up the challenge to 

take revenge from his teacher who spoilt his life by subjecting him to corporal 

punishment. 

 

We need to think how we could have dealt with Krishna’s case in a manner which 

would have helped Krishna to get back his self confidence and work towards his 

potential of becoming an engineer.  We need to save children from 

disappointment and feeling of guilt as somewhere in his heart he must also be 
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having a sense of guilt for hitting the teacher with the stone.  We need to 

ensure that all children realize their potential.  

 

The teacher should have believed Krishna and not got after him.  The teacher 

went too far in getting after him.  This should have been avoided.  Teacher 

could have accepted that he was mistaken.  This small step would have saved 

Krishna from embarrassment and he would not have thought of taking revenge 

from his teacher. 
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CASE STUDY 3: ANANDA 

A teacher’s duty is to ensure holistic development of the personality of a child, 

but when its reverse reflects into action, the life of a child turns into a disaster 

causing injury, disability, and trauma. This was experienced by Ananda who 

studied in Class X in the year 2001 in Keribakari, Jakhalabandha Nager district 

of Assam. He was a regular student of Jakhalabandha Higher Secondary School. 

He was asked to solve a Mathematical problem in the class by the teacher 

during the Maths period.  Ananda was unable to solve it correctly. The teacher 

was getting angry as he watched Ananda struggling.  His brutality came to the 

extreme when his habit of teaching with stick empowered him to beat Ananda 

severely and continuously on his head, back and on the ear till Ananda became 

unconscious.  He was bleeding from head and ear and was hospitalised.  Ananda 

belonged to a poor family.  When the family was informed of Ananda‘s 

hospitalisation, they were shocked, but due to their poverty tolerated and 

accepted their son’s  serious condition. They did not lodge complaint against the 

teacher. The family was not even in a condition to give better and sustained 

treatment.  
 

A child who was good in studies developed a permanent disability of impaired 

hearing. However, Ananda decided not to give up and face the challenge.  He 

appeared in High School certificate examination and passed in second division 

with good marks in Hindi.  This was the last effort he could make as with 

passage of time, he became deaf and had to discontinue his studies.  He 

hesitated to talk to friends and outsiders. He began to feel lonely and 

depressed, still Ananda decided to engage himself in cultivation at Chapori. His 

inner talent, however, presently gets reflect in his 'Poems’ published from time 

to time in Agradoot Newspaper and magazines. 
 

His parents keep talking about the teacher, who ruined their son’s life as they 

try to live with the emotional trauma of seeing their son coping with a life that 

has become difficult. Ananda would have completed his studies, if he had not 

faced Corporal Punishment.  His parents feel that no teacher or parent should 

subject a child to Corporal Punishment of any kind, “Stop Corporal Punishment”, 

they plead. 
 

The teacher could have dealt with Ananda in a positive and patient manner which 

would have helped Ananda to solve the Maths problem without getting tense and 

anxious.  The teacher did not.  The students, other teachers and members of 

the community should have raised their voices against the teacher as was done 

in the first case of Mrinalini. The teacher should have lost his job. The 

administration could not take action against the teacher as there was no 

complaint against the teacher. No one guided or supported the parents.  A 
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teacher like this will never be able to check his cruel behavior in the absence of 

a registered complaint and a public reaction in such a situation where the well 

being of the child is threatened.  
 

Case Study 4:  BINIT 

Binit was victimised by parents but rescued by teachers’ positive response 

Mostly facts come to light, when it comes to the live or print media. There are 

many cases where teachers in their own way are encouraging which lead children 

to great achievement. Such real stories need to be shared as a living example of 

positivity. 
 

Binit was in Class VIII at Chaistjyoti English medium school. There was 

competition with many children and their achievements. Binit’s life was 

continuously disturbed, because his parents subjected him to physical and 

mental abuse. Teachers informed that Binit’s parents were taking good care of 

their child but were continuously pressurising him to come first in the class. It 

was their prestige matter.  Their level of expectation from their child was very 

high. They wanted him to be executive engineer in the district office. 

 

Binit tried his level best, but could not achieve as per his parents’ expectation. 

He was forced to study all the time at home when he could not cope, he was 

rebuked and beaten. Binit decided to force himself to read.  One day Binit was 

beaten severely by a teacher in a locked room. 

 

He was helpless, but took a decision that he will not read or write. This was 

reflected in classroom. There were repeated complaints of teachers on undone 

home work and inattentiveness. 

 

Binit’s parents felt ashamed and were upset that their son let them down. The 

principal called the parents and gave Transfer Certificate to his parents. Binit 

was out of the school. His parents then decided to send him to a residential 

school. Binit was admitted at MDG Vidyamandir Bagori, Nagaon, Assam. He 

remained firm on his decision ‘no reading, no writing’. He firmly told the 

Principal, “I have not come here to study Sir! You may keep me in school or not.” 

 

The Principal sincerely discussed all the aspects of Binit’s past life with his 

parents. He admitted him for one month for observation. There was no change 

in Binit's behaviour. The Principal advised him to appear for periodic evaluation 

of that month, but Binit flatly refused.  He was called to Principal’s chamber. 

Surprisingly, Binit entered with a bamboo piece in Principal’s room. He became 

out of control and repeatedly kept saying, “beat me Sir! here is the bamboo!” He 

then locked the door from inside and shouted “hit me... hit me, hit me, hit me 



13 

 

Sir! I am always beaten by parents for poor performance at school, then why 

don’t you also hit me!” 

 

The Principal, Rabi Kumar Goswami stood shocked and silently went out of his 

chamber. Binit cried and went to his room in the hostel. In the evening the 

Principal went to his room to say that he could keep staying there and that 

there was no need for him to study. 
 

This moved Binit. He began to repent. He was often found turning pages of 

books to study. He used to peep to find whether the Principal could see him. The 

principal kept on telling him that there was no need to study. 
 

After few days finding no other way, Binit went to Principal’s room with a 

request to allow him to take examinations. The Principal allowed him to take 

examinations. Binit, who tried his best again, got good marks. The Principal 

shared this news with all the students and praised his good performance.  
 

He often took him outside to visit market, his home and evening walks.  Binit 

recovered from mental trauma and torture of his parents. He appeared for the 

HSLL examinations and achieved good marks in Maths, Science, English. Binit is 

now an Engineering College Student. He is in close touch with the Principal, who 

changed his life. He hardly thinks of his parents. 

 

Can we think as to how Binit could have been saved from an imposition of his 

parents leading to torture?  How can we find ways to convince that forcing 

children to do something can adversely affect their relationships with us as 

parents and teachers?  The parents should not have imposed.  They should have 

realized that their level of expectation from their child was higher than the 

child’s capacities.  Had they not been so overbearing Binit would have done 

better?  The pressure of the parents led to the breakdown of the child. Had 

the Principal not provided support with an understanding, the child’s life would 

have been ruined. Principal Goswami can be a role model for all of us for 

motivating children and providing support to them. 
 

Understanding Disaster Trauma 
As teachers and parents, we need to realise and understand that children who 

are victims of disaster trauma, need special attention. When they misbehave 

under pressure or are unable to do homework or pay attention to an important 

classroom transaction, treat them gently; talk to them.  Please remember that 

their families have very high level of expectation from them, especially from 

boys, and, girls, in the absence of boys. Studies on child rights and educational 

status expose us to many areas where our attention is required. Among them 
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the category of victim children needs a special focus for creating future 

human resources. A few years back, the UNICEF data revealed that more than 

1.67 crore children in the world were in distress condition. Everyday 20 ethnic 

riots continue in different corners of the world.   Depression is very common in 

children today. 

 

It is important for us to apply our minds to our children who are facing difficult 

situations.  They are getting depressed.  Let us discuss how we can bring 

children out of these situations. 

  

Anxiety, separation of parents, obsessive/compulsive, disorder, mild mental 

retardation prevails in society as well as in schools. Many such cases and 

examples are found among children. One of the recent phenomena is disaster 

trauma. Due to the disaster, whether it is natural or artificial, especially when, 

the head of the family is killed or missing, the female child has to suffer 

depression and while the male child is passed on the burden of becoming a child 

wage earner. 

  

While finding a source of income, support for education, making adjustment in 

the society, both mother and child get depressed. This child is victimised by 

loss of father, leading to loss of source of income. It has a life long impact on 

the child. His/her mental stress increases everyday. Juvenile delinquency which 

has recently been termed as Juvenile in Conflict with Law may be the result. 

Mother may abuse the child because of these factors and in school, teachers’ 

misunderstanding may lead to some kind of corporal punishment. Special 

attention is needed for such victim children. They should be treated with love, 

understanding and proper guidance should be provided to them.  

 

A special treatment with coping measures both at academic and social levels is 

necessary to ensure the new generation as valuable citizens. We all need to be 

careful in overusing the word remedial as it does bother a child when his/her 

name is announced for joining remedial classes.  Everyone else also understands 

that the child is not ‘up to the mark’ in academic performance.   These children 

must be treated gently with always a positive announcement about them so that 

they do not become conscious and begin to lose their confidence and self 

esteem.  Any measure to help these children should be such that make the 

remedial initiatives an integral part of the classroom processes rather than in 

isolation separately from other children. Our country has given a Fundamental 

Right to all children in the age group of 6-14 years in the Right to Education Act 

2009.  It bans Corporal Punishment and envisages all schools to ensure anxiety 

and trauma free classrooms.   
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Under Prohibition of Physical Punishment and Mental Harassment to the Child,  

[Subsection 17.(1)], no child shall be subjected to Corporal Punishment or mental 

harassment (2) who ever contravenes the Sub section (1) shall be liable to 

disciplinary action under the service rules applicable to such person(s).   We 

need to take up special planning and developmental studies on this issue. 

 

Being responsible for nurturing the future citizens and nation builders, each one 

of us as parent, teacher, administrator and member of community must pay 

special attention to this aspect. We need to save children of our country from 

mental, social, physical and emotional trauma of Corporal Punishment. 
 

When we enter our classrooms as teachers and see the faces of the children we 

have to teach and interact with, we need to remember that those children may 

not be the only ones who are supposed to be in our class. There may be others 

who are not included, because they are not able to get to school; still others, 

who are physically there, but may feel that they should not belong to our class, 

and may not participate  in class or may misbehave.   In such cases either the 

learning gaps have widened or there is anxiety.  In case of neglect, children 

misbehave to seek attention and get noticed.  We need to think about ways of 

staying calm and develop a dialogue with our children; as parents we need to do 

the same at home. 

 

 

 

 

 

 

 

 

 
 

We need to give a serious thought to the two news items on Corporal 

Punishment in Times of India of December 12, 2012 (p. 12).  To any sensitive 

person it would give a rude shock to find one case after the other of cruel 

treatment meted out to children in schools.  In the first a 10 year child died in 

Kannauj district of Uttar Pradesh.  

 

This ends with the nine year old student of Kakinada district of Andhra Pradesh 

beaten by a teacher resulting in fracturing of his left hand which had an iron 

rod implant due to an earlier fracture.  The second news is of Bangalore, the 

capital city of Karnataka.  An attendant in Kindergarden in Whitefield branded 

seven girls (3-5 years) with a hot knife.  In the second case a teacher smashed 

We need to keep ourselves reminding what Charles Dickens has rightly said that “in the 

little world in which children have their existence whosoever brings them up, there is 

nothing so timely perceived and so finely felt, as injustice.  It may only be small 

injustice that the child can be exposed to; but the child is small, and its world is small 

and its rocking horse stands as many hands high”.  Teachers, parents, peer group and 

members of community can make a big positive difference by making small sensitive 

gestures of making each child feel important, each one in some way and protect all 

children from insensitivity and protect their dignity. 
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a nine year old boy’s face against the ground.  His two upper teeth were broken; 

there were cuts in his lower lip.  This happened in a school on Queens Road.  The 

state still needs to make an effort for inclusive education in the right spirit.  

The case of Tripura with regard to children with Special Needs is totally 

different. The concept of inclusivity has not been internalized.  The state feels 

that providing good facilities and having different schools for differently 

challenged children and home based training, what it needs to do.  There is need 

for Inclusive Education to be understood and implemented in the right spirit. 

 

Promoting Positive Discipline 

Positive Discipline in the Inclusive Learning Friendly Classrooms needs to be 

developed and promoted. 

 

An Inclusive learning friendly classroom welcomes, nurtures, and educates all 

children regardless of their gender, physical, intellectual, social, emotional, 

linguistic, or other characteristics. They may be gifted children or children with 

physical or learning challenges. They may be street or working children, children 

from remote areas, from disadvantaged and marginalised groups, children from 

linguistic or cultural minorities.   As teachers, we need to understand the value 

of this diversity in classrooms and take steps to ensure that all girls and boys 

who come to school participate in teaching learning processes. 
 

It would make the issue clearer if two examples are shared amongst a large 

number of teachers.  The first one is of a teacher Nagarajan of Government 

Elementary School in a rural area of South Andaman, Wimberely Gunj where 

this teacher was able to provide emotional support to a child, Sudhir, with 

Cerebral Palsy.  He discussed his case with us, took us to his house to meet this 

child.  He was concerned that the child was not coming to school as his mother 

had passed away.  His father is very poor. He is worried until some support can 

be provided to bring the child to school every day.  He is also concerned that he 

would be a dropout soon if the support takes a lot of time to arrive, and, who 

would look after him after his father’s death.  It was touching to find how this 

sensitive and caring teacher had sensitised a large number of children towards 

this child.  He encouraged them to spend time with Sudhir every day. 

 

Getting all children into classrooms is only a part of the challenge. The other is 

in meeting all their different learning and other needs, so that they want to 

stay in class. All classrooms are diverse in terms of the types of children we 

teach and the ways that children learn. We need to consider what each child 

needs to learn, how she or he learns best.  As teachers, we need to think of 

ways where we can build positive relationships with each child, so that children 
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want to actively participate, understand and learn.   Learning to a child is more 

meaningful when classrooms and homes are free from anxiety and worry to 

behave and perform well. Children’s anxiety to do well in schools to meet the 

level of expectations of parents and teachers can make them stretch to a point 

of breaking. A recent study of American schools brought out scary findings that 

high school children are using pills to improve their performance in order to 

enter colleges.  Gary Boggs, a special agent for drug Enforcement 

Administration shared “we’re seeing it all across the United States”. 

 

Equally important is the fact that we need to discover how to get all the 

children to want to learn together.   Although it is important for us to have 

high expectations from our children, but we have to commit ourselves to help 

children achieve these expectations.  In the process, many of us will realize 

that a child’s aptitude is not for what we are pushing him/her to or is unable to 

come upto our expectations even with our efforts.  The reason could be learning 

gaps, learning disabilities or an aptitude to do something different.  We need to 

address these as teachers.  However, whatever the reason, we need to establish 

a fair relationship with children which is based on respect and trust. We have to 

ensure that each child has the potential to excel in something.  It is not possible 

for every child to achieve academic excellence.  You need to discuss with the 

child and the parents the potential that he or she has and help him/her to excel 

in many other areas while doing reasonably well in academics.  The upcoming 

areas of study need to be shared with the children and parents.  We could be 

successful in enabling our children to become painters, dancers, 

environmentalists, pilots, sculptors, actors, singers, origamers, musicians, etc. 

 

We also need to allow and ensure participation of children and their parents/ 

guardians for better understanding and making children achieve.  Our belief in 

positive values and attitudes will help our children to perform better. 

 

We need to keep reminding yourselves that children behave and learn in 

different ways, because of hereditary factors, the environment in which they 

live, or their own personal or psychological needs. Many a times, when a child 

feels that his/her needs are not being met, such as the need for attention, 

he/she may misbehave. Consequently, we need to understand why children 

behave as they do, and use a variety of different ways to “guide their behaviour 

in a positive manner”. Classrooms can then become inclusive, welcoming, and 

enjoyable places for all children to learn.  Once care is taken to provide enabling 

learning environment in class, we can spend more time on teaching children.
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Many of us may find it difficult to be working in large classrooms or even 

multigrade classrooms.  We may wonder how to manage different teaching and 

disciplinary methods to suit children individually, when we have over 60 children 

in our classroom? Actually, the worry that this situation causes, and lack of 

skills to handle it, may lead some of us to strike out at children to use corporal 

punishment – physical, mental or emotional.  In our own frustration, we often 

forget that children misbehave due to many reasons. Some of these reasons 

may be personal, others may result from the way they are being taught, such as, 

when they become bored with the lesson or constant lecturing and find it 

difficult to understand concepts.  Once the learning gaps begin to multiply, they 

give up understanding and learning.  They begin to misbehave or lose interest 

altogether. 

 

There are still others which come from external factors associated with the 

family and community that may cause the children to be worried and unhappy. In 

some cases, and particularly among those of us, who are new teachers, an 

incident may be interpreted as a discipline problem, when it is not. For instance, 

when a child’s question is interpreted as challenging your authority or 

knowledge, though as a matter of fact, the child simply had difficulty in 

phrasing the question properly and politely. This kind of communication gap 

often creates anger in most of us as teachers and even parents.  It creates a 

real discipline problem. 

 

In any case, the temptation is always there in most of us, to which we are not an 

exception, to take an easy way to severe punishment. This could scare the 

child/children, but not necessarily correct the child’s/children’s misbehavior. 

Use of punishment can be prevented.  We create a well organised and enabling 

learning environment in which children are interested and the active in their 

learning. 

 

The objective of an inclusive, learning friendly classroom is evaluating children 

to actively and enjoyably participate in classroom learning and have fewer 

disciplinary problems and learning gaps.  Children want to be there, and they will 

do whatever is necessary to stay there.  They are interested and motivated.  

Every child can be made to take interest and feel motivated with positive effort 

of keeping him/her interested and engaged. 

 

Teachers’ Critical Role: 

It is much more important for a teacher to understand children. A good teacher 

needs to understand every child in terms of nature, personality adjustment 

pattern at home/school/family, financial needs, etc. Socio-psychological and 
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cultural background of a child are important aspects which affect his/her 

behaviour.  Teachers are not necessarily good teachers if we have only high 

degrees and training.  Many teachers do impose teaching which children find 

difficult to understand and learn.  Children feel the burden of increasing 

learning gaps which leads to increased stress.  A study found that school 

children develop obesity and stress diabetes due to increasing pressures. 

 

Teachers need to be more than teachers.  We must be a revealer and a 

counsellor, a strategist and a trainer with an ability to develop the potentialities 

of the child happily and willingly.  We must also have patience to answer all the 

questions and queries of children.  Whoever thinks that the teachers can 

educate by means of instruction alone, or within the framework of instruction 

would prove to be wrong.  The teacher needs to understand each child.  The 

National Curriculum Framework (NCF 2005) focuses on the child being the 

constructor of his/her own knowledge.  The behavioural pattern of a problem 

child can be changed only by giving an individual attention and treatment, and by 

this one does not mean merely that we as teachers need to take the 

peculiarities of the child into account, but that the individual treatment should 

be of a psychological nature. 

 

Torey Hayden's Book, Somebody else's kids is the story of four problem 

children who were made to realise by parents, teachers, other children of their 

inadequacies.  Torey, whose class they were put in, said, "It was a blessing to 

have among us, the other Toreys who are the ones who made the difference in 

these children's lives, giving them a sense of self-esteem and respect for what 

they can do and achieve." 

 

As teachers we need to understand when to intervene to relieve the child of 

his/her burden with the help of his/her parents, peer group and community 

members.  Teachers must make learning and understanding easy for the child by 

addressing his/her problems.  Spiel Oskar's book Discipline without Punishment 
illustrates this very well. Very often people have written about actual, 

routinised technique of teaching where a teacher only controls and teaches to 

fulfill the requirement of completing the syllabi. Spiel demonstrates how 

children's cooperation in classrooms can be possible and how difficult children 

can be transformed. 

 

The teachers need to build bridges to make it easy for the child to deal with 

difficulties, which he/she is facing, without humiliation.  In case of difficult 

children, teacher must gently make them understand how some of these 
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children are misusing their situations, physical powers as excuses for going in 

the wrong direction by showing how they are taking advantage of the fact:  
 

 that he/she is left-handed to deliberately dodge the difficulties of learning 

to write properly 

 is misusing the abnormal formation of his/her vocal chords to deal with the 

difficulties of voice training 

 is misusing his/her poverty 

 exploiting his/her pampering to pamper himself/herself 

 is being tempted by an idea of growing up in a hostile environment to develop 

into an opposer of principles, law and so on.   

 

However, whatever the situation, teachers need to continuously guide and 

provide support to children to avoid situations which, if not avoided, could lead 

to serious consequences.  

 

Braithwaite’s To Sir, With Love is an example of a teacher who understood his 

misbehaved students so well that he always stood by them.  With the passage of 

time, the students respected him, listened to him and they were together able 

to manage the most difficult of a situation in the area where the school was 

located. 

 

Another book, Toto Chan also illustrates how a child can perform extremely 

well, when a teacher gives freedom to the child, reposes faith and trust in a 

child.  It is important for teachers to keep addressing every child's curiosity 

and experiences of a sense of wonder! 

 

On a visit to one of the big Central Schools of South Delhi, it was a shocking and 

painful experience to see the principal commenting sarcastically on the boy’s 

father’s profession who is a gardener.  The Principal wanted the boy to honestly 

report the incident of his fight with another boy of his class, who had been 

injured.  The boy was nervous and scared.  The Principal threatened that if he 

would not do it honestly then he would be sent to Jail.  There were visitors and 

other staff members in the Principal’s room.  The boy was humiliated publically.  

The Principal could have taken the boy to a corner assured him that he could tell 

the truth without worrying about the consequences as he would only issue a 

warning and not take a drastic step of rusticating him from the school.  The boy 

would have surely responded. The Principal could later assign him some 

important work, made the boy responsible for some school activities which 

would have given back some confidence to this boy.  The Principal could 

separately talk to the two boys and create a situation where the two could 

become friends.  
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While this manual is being read again and again for finalization, a national daily, 

Times of India, has reported the death of an eight year old child.  Bapi Joardar 

was a student of school in Canning, 50 kilometers from Kolkata.  Bapi was 

fighting with another child over a chair.  The teacher Ms. Mondal slapped the 

child, dragged him and banged his head against the wall.  The public protest has 

been of a serious nature. The teacher has been arrested. (May 18, 2013) 
 

Accept the Challenge to Work with the Children  

As teachers, parents and other stakeholders, we need to nurture children with 

love and enable them to cope with difficulties. This is not always an easy task. 

Sometime, classes are exciting, fun, and joyful places to learn for teachers as 

well as for children. On other days, you may feel tense and uncertain about your 

ability to do the job well.   Do not worry as being a teacher is rarely dull.  We 

will find out a way forward with the help of our colleagues, children, parents and 

other stakeholders. We must keep reminding ourselves that being a teacher is 

the most important work for children we will ever do. This is true for us as well 

as other stakeholders including parents. 
 

Most of us are imposing, not making an effort, which is adequate, to understand 

the difficulties of children. We need to make an effort to listen to our children 

to help them unburden. This will help us develop a healthy relationship with 

children which will make both children and us happy. 
 

It is well known as to how tough teaching can be if it is not made interesting and 

participatory. We understand that most of us care for our children. We as 

teachers are responsible for many children in our class, as parents too we have 

the responsibility of caring for children and also creating opportunities when 

children can unwind themselves. All children are unique in their own ways. They 

cannot always behave the way we want them to. It is continuous process and 

effort on part of parents, teachers and other stakeholders to observe children, 

assess their needs and understand them as they are.  By the time we learn what 

works for children in one class, these children move to another class. They are 

replaced by new faces with new challenges for us as teachers. Our continuous 

efforts as teachers and parents would make it possible for us to find solution to 

these challenges and help every child take another positive step.  
 

 Make children believe that making mistakes is not bad. Keep letting 

your children know that, “we only learn by making mistakes and 

everyone makes mistakes everyday”. This attitude takes away children’s 

guilt and creates a comfort zone for children which helps them in their 

learning and understanding.  It allows mutual respect between children 

and stakeholders to grow. 
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 Building confidence- Promote positive self talk. Ask every child to talk 

about what he/she thinks is he/she good at, no matter what.  We can 

keep using their answers to update our curriculum transaction and making 

teaching learning process meaningful.  Please get children involved in 

helping you to teach meaningfully and let this be known to children that 

their participation brings quality.      

 

 Focusing on past performance- for a student who tends to feel 

inadequate or fears failure, praise him/her for the areas she/he was good 

at (no matter what these were).  Encourage him/her to do better. Please 

help children by giving them special attention and care, do follow it up.  

Children must realise that we are there for them and they can always look 

up to us.  

 

 Making learning meaningful- We need to keep modifying our teaching 

methods. For example by revisiting our lesson plans on geometrical 

shapes.  Make small groups of children in the class and ask them to find 

as many different shapes around the school or in the neighbourhood as 

they can. Have a discussion.  Let every child participate. Encourage 

children both at an individual level as well as in groups. 

 

Parents need to make their children feel wanted and keep them motivated by 

positive reinforcements and by giving them the feeling that they can share 

any and everything with them – their happiness as well as their 

concerns/worries.         

 

As sensitive teachers and parents you need to be consistent in: 
 

 

 
 

 

 

 

 

   

 
 
 

 

 

 

 

Responding to every child’s emotions 
and needs with flexibility  
 
flexibility                           

having a lot of positivity and 
sensitivity for children with 
special needs  

making learning meaningful by 
making every child participate  

giving personal attention to those 
children who need it  

   focussing on every child’s strengths and 
motivating him/her to maintain these  

allowing children to make mistakes, giving 
them examples when you made such 
mistakes and still make these.  Encourage 
them to learn from mistakes.  

 helping children to become confident by giving 
them small tasks, appreciating when they 
accomplish and provide help in case they 
cannot . 

making the process of finding solutions to 
challenges on a continuous basis 
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Teacher- Parent- Child Communication 
As Parental Involvement is critical for teaching learning process so is the 

children’s for healthy, positive classroom environment. As teachers, parents, 

administrators and community members we can decide our roles and 

responsibilities for ensuring an enabling learning environment in school/class and 

home to create positive discipline.  
 

Parent–Teacher meetings  

Holding regular parent–teacher meetings both – formal and informal could be 

another effective strategy to deal with disciplinary and other problems of 

children. Those of us working with large classes may find little time to meet all 

the parents on a single day.  Teachers can hold informal meetings with the 

parents of children who are having difficulties. For other children, we can hold 

periodic formal discussions at convenient timings (for teachers and the parents. 

Please give preference to parents’ convenience). These can include meetings in 

classrooms or on school grounds, when parents come to pick up their children. 

Principal Mark of a school in London has made it a part of his system to make 

himself available to parents in the playground. This works well for both parents 

and the school. There are large numbers of parents who cannot visit their 

children’s schools even if they wish to because of some compulsion. In such 

situations meetings can be arranged at children’s homes on days, when there are 

festivals or celebrations so that teachers can also participate. This will make 

parents happy and the children happier. 
 

These meetings would work towards children learning without fear and must ask 

for enforcing the ban on Corporal Punishment; setting up of teachers’ code of 

ethics; installing effective school monitoring system on Corporal Punishment of 

any form, making children aware of their rights, setting up rules to penalise 

those who  allow Corporal Punishment in any form in schools/homes. The School 

Management Committee can be involved in a meaningful way in this process. 
 

Regular meetings and discussions need to be there for ensuring that this 

actually happens.  Encourage and ensure children’s participation in whatever 

teachers do and the changes which they wish to make in classes, school, homes 

and neighbourhood. The role of every stakeholder is significant.  
 

In many schools, many of us are developing/going to develop children’s profiles 

to understand them better. We need to know about the background and the kind 

of families they come from.   This will help us to find: 

- why a child is not coming to school? 

- why a child is misbehaving in class? 

- which child is at the risk of dropping out? 
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The understanding of the diversity among children in the community in terms of 

their individual characteristics and those of their families will help teachers to 

plan programmes to help a lot of children.  A child's profile can be created by 

useful discussions with the school management committee, colleagues, parents 

and peer group. The Community can play a positive role in creating child friendly 

schools.  Please ensure that a child’s profile is used meaningfully. It must not 

demotivate any child, but at the same time, the child and the parents need to 

know his/her strengths as well as the areas where he/she needs to improve.  

The weaknesses of every child need to be addressed and not ridiculed. This 

should be done carefully so that the child does not get upset and the parents do 

not scold or beat the child but understand and support.  Please ensure the child 

as well as the parents that we are always there to provide support.  This will 

actually help the child to tide over the stress and fear and gradually get better 

in areas he/she is not good at. 
 

 

It would help parents and children, if teachers start by making  profiles of 

children, beginning with those who may need special attention, either because 

they are not doing well or are misbehaving because of their personal or family 

situations or have special challenges due to which their needs need to be 

addressed on a regular basis with a lot of sensitivity and understanding. Keeping 

a profile would help in creating a personal relationship with every child and 

his/her parent. 

 

Corporal punishment in physical, mental, emotional or verbal form has not been 

abolished in its true sense because of an indirect social sanction it receives 

from us as parents, teachers, members of community and administrators.   

When a child is subjected to it at school,  as parents we feel that it is good for 

the child, as teachers, we feel happy when parents of a child who has not done 

well, subject their child to Corporal Punishment at home.  As administrator, we 

have never taken a stern action against teachers who subject children to 

Corporal Punishment. This needs our immediate attention and it is, therefore, 

critical that a positive teacher–parent-child relationship, one that promotes 

good behaviour and prevents misbehaviour is developed.  This would mean 

involving parents and other stakeholders in their children’s education.  

 

Two factors that place a child at risk of misbehaviour and dropping out of 

school are lack of or inadequate parental involvement (parents’ indifference or 

inability to take interest in children’s education) and high level of parental 

expectations.    

 

 



27 

 

* This is how a village situation actually looks like. In meetings, we need to ensure 

everybody’s participation, especially women’s. 



28 

 

Neither parents nor teachers ever try to find out what a child is capable of 

achieving and what the child is interested in!  Parental involvement for 

understanding their children has a positive impact on children’s achievement, 

which impact their success in school in a positive manner.  This is true for 

homes, when teachers and school support children, the parents become more 

understanding towards their children.  

 

Family involvement for children means a lot of support and strength to them as 

they begin to: 

 take interest in their work and become responsible 

 achieve more, regardless of their socio-economic status, family 

background, or parents’ educational status. 

 have better attendance. 

 complete homework consistently. 

 develop more positive attitudes and behaviour. 

 

As teachers, we need to get parents involved in their children’s education.  We 

also need to be concerned and show interest in children.  It has been observed 

that parents use teacher’s observation of their children’s personality or 

interests to help them understand their children better. They are more willing 

to get feedback about a child, if they genuinely feel that teachers know what is 

special about the child, so that they can help him/her to feel motivated.  This is 

one of the important reasons why getting to know the child and his or her family 

is so critical in developing healthy parent–teacher-child relationship. Moreover, 

especially among children who continue to misbehave in class, Parents–Teachers–

Children meetings often bring an end to a process which polarises these 

relationships and help bring in healthy relationships. 

 

Parents–Teachers–Children meetings need to be arranged and held for at least 

one of the following reasons: 

 to discuss a specific academic issue of a child’s learning performance 

(good or poor).  This needs to be done in a manner where the child or 

his/her parents do not get upset or feel humiliated. 

 To address a request for parental assistance in the classrooms or school 

 to discuss the child’s attendance and find a solution in case a child is 

irregular in school. 

 to discuss the issue brought up by parents themselves about the child. 
 

These meetings will enable all the stakeholders to come out with a joint solution 

which will be in the interest of the child. 
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Keeping in view a Child's Social Background is important: 
Over a period of time, with our experience as teachers, we have been able to 

develop our own way to understand every child in our class and a child’s 

background as well. However, keeping in mind the following could also help in a 

meaningful manner: 
 

 Who does the child stay with?  If not with parents, why? 

 Are both of the parents alive; if not, which parent is dead? 

 Are the child’s parents separated? 

 What level of education does each parent have? 

 Is the child a first generation learner? 

 Has any member of the family ever dropped out of school? What were 

the reasons? 

 What is the child’s mother tongue?  Or how does he/she communicate at 

home? 

 How far is the child’s home from the school (distance and travel time)? 

 What mode of transportation does the child use or does he/she have to 

walk a long distance? 

 Does the child work either in or outside the home to earn an income or 

help with family chores? 

 What is the child’s health and nutritional status? 

 Does the child have any disabilities that affect access to school facilities 

or his or her performance in the classroom? 

 In case of a child not performing at all, what are the reasons?  
 

We can find out as much as we want to about children. This will help us in 

addressing the real issues which we need to address with the help of other 

stakeholders. We can use this information for motivating children and 

addressing their bottlenecks. 
 

After the case studies of children are completed, look at them closely to see 

what factors may be affecting each child’s ability to learn fully in class as well 

as his/her behaviour. Keep these in mind to help each child.  We will discover 

that many children are feeling discriminated due to poverty, inadequate care 

and affection, poor health/nutritional status, corporal punishment, multiplication 

of learning gaps etc.  Sometimes a single factor, sometimes a combination of 

two or three factors and in other cases all the factors can impede a child’s 

learning.  Addressing these factors would help teachers to develop positive and 

appropriate actions to address the problems of children not coming to school or 

not performing well or misbehaving to seek attention in class. Please work 

actively with colleagues, school management committees, children, parents and 
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community to mentally and firmly accept the challenge of reaching out to every 

child.  It is not difficult once you decide to do it. 
 

Providing Enabling Environment is critical: 
 

Rearranging Classrooms: 
Please make a special effort to seat every child in a way that the feeling 

of being crowded does not come. This is possible. The following could help: 

 

Seating arrangement of our class should be such that we are able to see every 

child. Teachers must be able to see all children throughout the period in order 

to monitor their work and behaviour with a smile to assure every child.  Every 

child must be able to see the teacher while teaching without having to turn 

around a lot. The children should never get a feeling that they are being 

controlled or watched. They should get a feeling that you care for each one of 

them. Keep smiling to make children feel comfortable. 

 

In classes with many children, space is often a luxury. To make the best use of 

whatever space is available, consider trying the following:  

 Remove furniture which is not in use.  

 Please keep the belongings and any other items that you do not use during 

class time in the staff room or in another safe place outside the 

classroom.  

 Use mats instead of desks.  

 Use shelves fixed on walls for materials which students do not need to 

frequently reach out to.  
 

 If classroom has a cabinet to hold student’s belongings we can place it 

outside the door of the classroom.  

 We can ask for a smaller desk for ourselves which will occupy less space.  

 

Try an arrangement for one or two weeks, and then ask children if they feel a 

new one would be more comfortable. Change it whenever you feel that children 

are becoming bored with seating arrangement in the classroom.  Keep ensuring 

that children are learning with active participation.  Flexibility will help us make 

a positive difference in our learning environment. 
 

We could use spaces outside the classrooms as often as possible. These will look 

attractive if articles, paintings and drawings prepared by our children are put 

up.   Corridors can be used to deal with the problem of congested classrooms. 

School grounds can be a rich resource for formal learning. These can be outdoor 
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classrooms which can be explored by children as part of their learning.  They 

can learn in a much more enjoyable manner here than in crowded classrooms. 

 

The School grounds are important places for children to develop both social and 

cognitive skills.  These give teachers a chance to change the children’s learning 

environment and to develop important lessons on cooperation, ownership, 

belonging, respect and responsibility. Different areas of the school grounds can 

be used as activity centres to support what is being taught/transacted about a 

subject in the classroom.  For geometric shapes, for instance, children can be 

asked to explore the school grounds and identify as many geometric shapes as 

possible. They can then sit under a tree and write down as many as they found. 

Encourage children to have discussions. Monitor their progress by participatory 

processes or sometimes only by observing. Bring the entire class together, 

either in the classroom or outside, to present their findings.  This will go a long 

way in breaking the monotony of teaching learning processes in classrooms and 

make children’s participation meaningful. 
 

Keep revisiting your classroom arrangement to change as per children’s 

learning needs.  Discuss with children as to what else can be done to make 

teaching learning interesting as well as meaningful.  We need to pick up their 

suggestions for implementation. Too much of information in a day, will become 

boring for children.  We should not discuss more than one or two concepts in a 

day, otherwise they will feel overloaded. Divide children into groups; give each 

group a complimentary activity, such as one group trying to think of as many 

round objects as it can, while another group is trying to think of as many square 

objects as it can.  Towards the end of the class, bring them back together and 

have each group present what they have observed, discussed and learnt.   

 

Creating a positive, supportive and comfortable learning environment 

The National Policy on Education, the Sarva Shiksha Abhiyan and the National 

Curriculum Framework - 2005 (NCERT) reiterate that providing positive learning 

environment to children leads to better understanding and better learning for 

every child.   
 

Learning activities of an individual child and groups of children in such an 

environment and effective classroom management, creates an environment which 

is conducive to teaching for teachers and to the learning and behavioural 

development of all children. Ineffective classroom management often creates 

chaos in which children don’t understand how to behave or respond.  They do 

not know the limits and they do not know the consequences of misbehaving. 

Effective classroom management is a very important but the most difficult skill 
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which a new teacher must slowly but surely master and an experienced teacher 

must maintain. Occasionally even experienced teachers find themselves in a 

situation with a child or an entire class – which challenges their long standing 

management skills and makes them realise that they need to find new ways of 

dealing with difficult classroom situations. 

 

Please keep reminding yourself of: 
 

 the need and importance of effective and meaningful classroom 

management for creating positive discipline 

 making the learning environment comfortable and enabling 

 developing flexible classroom processes by involving children and their 

parents 
 

In order to develop good behaviours in our children, they must be in a class that 

has positive environment and which is well managed and organised.  Do not keep 

thinking of controlling children’s behaviour or wondering how to control the 

class. Control leads to imposition. This is contrary to participatory and enabling 

teaching learning processes.  As parents and teachers, we need to continuously 

remind ourselves of gently guiding children. 

 

We will keep realising that even with experience we will often find ourselves 

faced with challenges which are unheard of.  We will also be able to find new 

ways of dealing with such situations. A classroom is a place where children come 

to learn. Creating an enabling environment in the classroom is a survival skill for 

teachers that enhance the learning environment for all children. Learning 

activities of an individual child or groups of children need to be planned in such 

an environment.    
 

Effective classroom management is the most important as well as the most 

difficult skill which those of us who are new and those of us who are old must 

master and keep revisiting. In classrooms where the physical space is not 

managed well, children may feel suffocated. They may misbehave or quieten as a 

reaction to your imposition.  A well planned classroom space can help in 

preventing misbehaviours. It also greatly affects what can be accomplished 

during a lesson. However, we need to remind ourselves that even in small 

classroom, teachers have been effective because of their good planning, 

preparation and their understanding of their children.  We must encourage 

children in the class to find solutions to difficult situations.  Let every child 

feel that he/she has been a part of the solution.  This is going to make every 

child feel happy and confident and engaged. 
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How a classroom is organised depends upon our own preferences as well as those 

of children.   What makes teachers feel comfortable may not be the same as 

what makes the children feel comfortable with. At the beginning of the year, 

organise a classroom and then ask children if they are comfortable with it.  

Take their suggestions and honour these. We have repeatedly been reading in 

the foregoing pages that we need to keep revising and changing after a healthy 

discussion with children.  

 

As understanding parents we need to: 
 

Understand and appreciate your child. 

Accept his/her strengths while 

addressing his/her weak areas. 

Encourage the child to keep him/her 

motivated. 

 

Avoid comparing our child with any other 

child in school, neighbourhood or peers. 

 

Keep talking to the child to create a 

feeling that we are with him/her and 

that we stand by him/her all the time. 

Show respect and support for our child, 

the teachers, and the school. 

 

Provide the child time and space for 

study and supervise the completion of 

homework in a subtle way. A child should 

never feel that we do not trust him/her. 

This can be done even if we are not 

literate.  Do it in a friendly manner.  

Never let the child feel that we are 

policing.  
 

Monitor our child’s TV viewing, or other 

activities, which that might detract 

him/her from studies, by becoming a part 

of these activities. This should be in the 

form of discussing and guiding. 
 

Discuss with the child each day about 

his/her school activities. This will make 

him/her feel that you are interested in 

his/her studies. 

 

Participate in formal and informal 

parent-teacher and parent-teacher-

children meetings. 

Assist the child willingly at least in one 

school or classroom activity. 

 

Read with child for some time each day 

or let the child read to us. 

 

Many things can be planned-writing, 

reading, translation, story-telling, 

drawing or making things with paper-

boat, kites, making human and other 

figures.  

 

As children you need to feel motivated to ensure that you: 

 try to do your best in whatever you do  

 are kind and helpful to your classmates 
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 show respect for yourself, your teachers, parents, other people and 

school 

 show respect for property by not breaking or vandalizing it 

 come prepared to school with your assigned tasks accomplished  

 believe that you can and will learn and participate in teaching learning 

processes  

 spend some time every day studying and reading at home. 

 discuss with your parents each day about your school activities. 

 share with your teachers your doubts, anxieties and learning gaps. 
 

Teachers and parents must try to get Principal Gautama’s letter from the 

Internet (Krishnamurty School Outreach, Chennai).  You will learn a lot from it 

to deal with children as most important stakeholders. It desires that parents 

and teachers accept all children as they are. 

 

Teaching Learning Materials (TLMs)   

TLMs need to be prepared and organised in advance to meaningfully support 

teaching learning processes. Routines need to be developed for preparation, 

distribution, display, collecting and storing of TLMs.  Our children will be able to 

help not only complete these quickly but also give ideas and feel happy that they 

have been a part of both the developmental process as well decision making. 

They will be proud to use these TLMs.  This will help us as teachers move 

between activities smoothly as all the materials could be listed on a daily 

schedule so that the children would know what they need and can prepare for 

another activity while materials for the previous activity are being collected and 

kept back in place. This will help children develop a good habit of keeping 

materials back at the place where they have to after each activity is over. 

 

Activity Corner: 
Create places for activity corners in classrooms for an individual child, or small 

groups of children, to work on projects or activities at their own pace. A 

resource centre/corner needs to be created to store tools and materials along 

with a place to post instructions. In crowded classrooms, activity centres can be 

located in different areas, corridors or school ground as already discussed. 

Children need to bring with them materials they need to conduct an activity 

within the activity corners. Encourage children to use locally available resources. 

We need to keep telling our children to use these materials carefully  using 

only as much as required, putting these back after use. The resource 

centre/corner needs to be replenished periodically.  Do it with the help of 

children. 
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Options such as the backs of bookshelves, or tall screen mats which are woven 

out of palm leaves or bamboo can be made by our students or their families for 

use in classroom. These mats can even be used to divide classrooms in schools 

where there are no partitions.  

  

Group work: 
Group work promotes cooperative learning. It encourages children to work 

together.  They learn the value of teamwork. We need to ensure that each team 

member within a group should have something to contribute.  Each child should 

have an opportunity to do an assigned task.  For this, we could develop task 

descriptions and routines with the help of our children for assigning tasks and 

responsibilities like that of a facilitator, time keeper, reporter, recorder, 

encourager, questioner, materials manager or task leader. Please give 

responsibility to every child in one or another activity. This will help every child 

to become confident and responsible with positive self esteem.  

 

Other important tasks include activities such as taking attendance, preparing 

and collecting permissions or absenteeism slips, or keeping the classroom neat 

and clean, etc. Children can assist in these tasks, especially those students who 

feel they need attention. Some of these tasks can be used as instructional 

activities as well, such as calculating the percentage of children who attended 

the class on a particular day during maths’ period.  This is done in Activity Based 

Learning of Tamil Nadu state.  Many of us may already be doing it. Reposing 

trust in a child raises his/her self esteem and helps him/her to perform better.  

The child’s level of self confidence goes up.  There is a lot of focus in the 

Manual on Child’s Self-esteem and Confidence.  It is getting repeated as it is 

the most important factor in teaching learning processes, which need to be 

essentially participatory in nature. 

 

Instructional materials and teaching resources: Books and other instructional 

materials need to be stored so they can be obtained and put away easily. Chalks, 

rulers, paper, paint, and scissors, need to be placed in a corner assigned to 

these so that children have an easy access. Floors and walls can be used for 

explaining concepts. In Activity Based Learning (ABL), children use their own 

space (assigned to each child) on the blackboard, the way they want to. 

Sometimes groups of children work on blackboards to discuss and understand a 

concept. Children have a lot of freedom to keep moving in the class, freedom to 

express and have discussions. A healthy relationship is thus developed amongst 

teachers and children which promotes better understanding and learning. The 

entire process empowers children.  However, continuous and comprehensive 

evaluation needs to be done for reviewing any and everything introduced in 
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class/school system. It should not humiliate or demotivate any child. It needs to 

be child friendly as well.  NCERT has developed a CCE package, a comprehensive 

one for the primary level and subject-wise for the elementary level.  All critical 

issues for child’s learning and understanding are addressed in this package.  

However, as teachers, we can be flexible keeping in view the context and the 

child. 
 

Develop Classroom Culture with Children 
The nature of classroom processes and how these are developed will depend on 

us as teachers and our attitude. We need to work with children in the class, 

including establishing routines, which is shaped mainly by our attitude towards 

and perception of children. Some of us may believe that children are passive 

receivers of knowledge, and they need to conform to the system to improve 

their learning. For this, many of us may emphasise firm standard rules and 

routines. However, there may be many of us who may even believe that children 

are active, positive, motivated, and unique problem-solvers. Consequently, we will 

think of giving them choices. When we develop classroom routines with the 
involvement of our children, we can take a moderate approach which is flexible 

to meet the suddenly changing situations and circumstances in classrooms. We 

need to develop rules as a way to anticipate and prevent behavioural problems or 

difficulties that may arise in the management of classrooms. The following could 

serve as guidelines: 
 
 

 We need to make only a few rules which focus on an appropriate 

behaviour.  Involve children as neither we nor our children will remember 

a long list. Paste these rules in classrooms for everyone to see.  Keep 

reviewing and changing, adding or taking away from these with children. 

 Consider making rules or setting expectations on the following issues in 

order to create a smoothly functioning classroom:  

- How should a period begin and end, how should attendance be taken 

and what children may or may not do during these activities 

- How to use materials and equipments (paste these near the area where 

the equipments are kept and other teaching aids are stored).  

- We need to train children as to how they need to ask permission for 

leaving classroom when there is a need (such as going to the toilet or 

sharpening a pencil or drinking water). 

- Seating arrangement for group work and individual activities.   

- How children have to ask or answer questions. 

- We need to ensure that the rules make the classroom environment 

enabling to promote joyful and meaningful learning environment. Some 

behaviours, such as chewing gum or fidgeting, probably do not 
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significantly impede learning, unless they are noisy or distracting. We 

can, however, keep talking about these with children to help them 

understand that these should not be done at all in classrooms.  

- Please ensure that rules are unanimously agreed upon and can be 

followed by everyone in the classrooms. Children need to understand 

that they can’t behave in a certain way in classrooms. Many a times 

they to test our patience to see how far they can get away with a 

misbehaviour. 

- Involve children in developing classroom rules! We might start with 

the principle that “you may do what you want in this classroom, but 

that should not interfere with the teaching learning processes”. It 

should help healthy teaching learning process.  Please illustrate by 

giving examples. 

- Make the rules as clear and understandable as possible so that it is 

easy for children to follow these.  
 

 

We need to keep in view that we do not develop classroom rules which will 

make the children unhappy.  This can be taken care of by continuous 

involvement of children.  
 

As teachers, please do not forget to: 
 

 show respect for the dignity of each child and his/her family 

 provide a safe, comfortable and positive learning environment that is 

conducive to learning 

 help each child grow to his/her fullest potential. 

 share necessary information for assistance with parents so that they can 

help their children with assignments and behavioural issues. However, 

where parents are not literate, please give them a feeling that they can 

motivate their children by sending them regularly to school, giving them 

time to study at home and encouraging them in every possible way. 

 discuss with parents the progress and achievement  of children in a way 

that no one feels hurt or humiliated (in the presence of children). 

 use special activities in the classroom to make learning enjoyable and 

participatory, ensuring participation of every child in one or the other 

activity. 

 keep positive attitude towards every child.  
 

When children are unable to understand and participate in class, they have an 

urge to get noticed by seeking, assuming, getting conscious, thinking about an 

inadequacy, fear of teacher to confirm to their own feelings. Let’s look at each 



38 

 

Please keep in mind that children have no intention to misbehave or not to pay attention to 

what you transact in the class. One of the following or a combination of factors may be 

making the children lose interest in your class: 

- the assigned work may be too easy or too difficult for the child 

- the given task may not be interesting 

- the teaching methods may not suit the child’s learning needs. 

- the child may not be prepared for the assigned tasks  

- the expectations from the child are not clear or are unreasonable 

- the child has poor social skills, he/she cannot communicate well with us or other 

children. 

- has a low self–esteem and low confidence. 

of these reasons more closely and see for ourselves as to what can be done 

about these. 

 

Seeking attention 

Every healthy child wishes to seek attention, and many a times, his/her 

misbehaviour is due to the need for attention. An important goal of teaching is 

to give attention which is needed by each child to develop his/her healthy self-

esteem. However, some children choose misbehaviour to get extra attention. 

They need some way of confirming their presence.  This needs to be dealt in a 

very subtle and sensitive manner.  We as teachers can take the following 

positive actions to guide those children whose misbehaviour is demanding 

attention.  We need to observe them when they are good; praise them when 

they are not seeking attention and misbehaving. 

 

Action Activity 
Choose a child or a group of children in your class whose behaviour worries you. 

Observe him/her/them regularly and keep modifying your strategies by talking 

to him/her/them to find reasons for their misbehaviour. Take the help of other 

teachers who are not having a problem with her/his/their behaviour.  Try to 

find answers to: 

 What are they doing differently in your class? 

 Are we phrasing our requests in terms of a question? Are other teachers 

giving her/him/them choices and allowing her/him/them to deal with the 

consequences?  

 How can we work towards helping her/him/them become more responsible 

in behaviour without feeling small, in a positive manner? 
  
In case we believe that each child is making choices about his or her behaviour, 

we must also apply this approach to our own reactions in the classrooms and all 

other interactions with children. We must ask ourselves about the choices we 
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are making in our own actions, and why we make such choices? We need to take 

greater care about how we express ourselves both in tone and action! 

 

Encourage Children's Sense of Belongingness: 
The need to belong is a fundamental need of all human beings. It is shared by 

children and adults alike. Each one of us continuously strives to find and 

maintain a place of significance to belong.  In our search for such a place, we 

select beliefs, feelings, and behaviours that we feel will help us getting noticed. 

Most children spend several hours a day in school so that their ability to find 

their place in the class, group, and the school at large, is found and is of critical 

importance to them. Moreover, whatever method each child chooses to use in 

achieving the need of belongingness – either through proper behaviour or 

misbehavior, is selected early in life.  It later becomes a lifestyle that 

characterises a child and later a person.  

 

Our challenge as teachers should be to notice, identify and motivate each and 

every child in our class, especially those who are depressed, indifferent or 

challenged. Try talking to them, their peers and their parents to understand 

what is bothering them. As we do so, we will involve their parents who will also 

be able to understand their children better. Children feel the need of being 

wanted and a sense of belongingness to the class, school and home.    

 

The following will help such children to feel better:  

- help children to accomplish the assigned tasks.  As teachers please 

encourage them to talk to you whenever they feel something is bothering 

them 

- ensure and guide participation of every child in group activities. 
 

We will soon find that our relationship with our children will be one based on 

trust, mutual respect, and understanding (not fear). This will strengthen our 

classroom climate for better teaching-learning processes. Children will feel that 

they are included in the classroom and are a part of classroom processes.  They 

will be happy that their views are valued, and that they can work together 

effectively. This will make a huge difference in children’s performance and will 

surely help in creating an enabling positive environment for every child and 

quality teaching learning processes. 

 

The following could be planned to help children to relax.  These will address 

their stress and help creating joyful situations for understanding and learning: 

 increasing opportunities for cooperative learning within the classroom 

(children helping each other to learn), 
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 improving participation of children by giving each child an opportunity, 

allowing her/him to contribute to positive learning environment by 

encouraging participation in classroom processes, 

 increasing responsibility within the class by creating committees and 

working more closely with parents and the local community, 

 developing child-to-child strategies to deal with various situations, such 

as teaching conflict resolution skills like negotiation and multiplying of 

learning gaps, 

 Involving children in various curricular activities like poem, recitation, 

painting, debates, street plays, role playing, etc. discussions highlighting 

the adverse effects of corporal punishment.  This would help in creating 

awareness and gradually sensitivity against the use of Corporal 

Punishment, 

 

You could find the following useful: 

 Discuss NPE-1986, United Nations Convention on the Right of the Child 

(UNCRC) and Right to Education (RTE-2009) at various fora to generate 

awareness and sensitization and to orient a larger section of society 

aware of Right of the Child to live with dignity. 

 Children, parents, colleagues, community members, School Management 

Committee members, etc. must condemn corporal punishment at every 

level. This would gradually create such an environment where children can 

raise their voice against corporal punishment without any fear. 

 Deal with children who create problems.  Try to talk to these children, 

their friends and parents to find out as to what is bothering them. This 

will help us in dealing with them.  Children can discuss this with other 

teachers as well as the group of parents, psychologists and other 

stakeholders to prepare a list of issues which bother them along with 

suggestive strategies. 

 A complaint box needs to be kept in a proper place for its use by all 

children, so that they can drop complaints against ill treatment.  We need 

to realise that children will only come forward if they are assured that 

no harm will be caused to those, who write complaints, but there will 

be redressal of their grievances.  

 Set up a counselling centre in every school:  The counsellors while 

working with the children, teachers and parents must discuss local 

examples of corporal punishment which have been taking place in their 

area/region.  A  discussion on the bad effects experienced by children 

need to be repeatedly highlighted. These will not only help teachers and 

parents to understand their children's problems, but also help them to 

comprehend/understand the need to create a healthy and conducive 
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environment in schools and at homes.  Teachers need to work with parents 

and community to save children from punishment of any kind. 

 

In a Primary School in Chapel Lane End, London in an interaction with class VB 

children, it was discovered that a teacher was their favourite because she was 

kind, helping, encouraging and caring to each one them. It is in reality an 

expectation of every child from his/her teachers. This is what children wrote 

about teacher:  
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In another school in London a four year old child called his Principal by his first 

name Mark.  The child wanted Mark to see what he was doing.  The levels of 

comfort of every child with teachers and Principal were unbelievable.  I did 

think of our children who are all the time living in fear of their teachers, 

especially those who are not good in academic activities.  The learning gaps 

multiply due to the fear, as a result of which children who had the potential to 

improve, develop an inability which stops them from achieving this potential.  

Children in schools have a lot of respect and love for their teachers. Most have 

faith in their teachers more than they have for their parents.  This is true, the 

world over.  When children are not supported by their teachers, their feelings 

get hurt and they begin to crumble as the parents rarely support them in the 

absence of teachers’ support. 
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RECOMMENDATIONS 

 

 

We would like to share with all of you the Recommendations of our three 

Regional Workshops to evolve strategies to ban Corporal Punishment:   
 

 

Some of the problems of indiscipline in schools are largely due to lack of 

opportunity for the difficult children to channelise their energies in 

constructive ways. The schools must plan activities for constructive utilisation 

of energy. 

 

 There is a urgent need to prevent situations which lead to Corporal 

Punishment.  Schools need to create the facility and the will to organise 

guidance programmes for children. A general awareness programme on 

guidance is essential for all teachers to enhance children's performance 

both in curricular achievement and personal qualities,  

 Giving individual attention to these children is essential. Children need to be 

helped to develop both confidence and a feeling of belongingness.  Children's 

emotions need to be channelised in the right direction.  They should be 

helped to develop confidence and self esteem which will lead to the 

formation of good habits and better performance. 

 

Alternative Strategies: 
 

Teachers resort to corporal punishment due to lack of awareness of alternative 

strategies.  A training programme on alternative strategies is immediately 

needed to create awareness amongst teachers and parents about the 

alternatives available to them.  These could be persuasion, cajoling, reasoning, 

understanding behaviour analysis, rational thinking, counselling and any one or 

combination of the following: 

 

 Yoga or meditation classes. 

 Acquiring Knowledge of Children's Background. 

 Maintenance of personal relationship. 

 Principal and parents must repose confidence in teachers and teachers 

must do the same for children. 

 Teacher training curriculum should be revised from time to time. It must 

address the issue of corporal punishment, safety of all children, 

particularly of the girl children. 
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 Realistic goals and realistic expectations must be planned to avoid 

frustration in teachers, children and parents. 

 A healthy enabling environment for all children should be an effort of all 

schools and homes for which the school and home need to work together.  

 For encouraging positive behaviours of children, realistic child-centered 

rules/instructions need to be consistently enforced.  These need to be 

shared in all school meetings.  The meetings need to be arranged with 

involvement of children for planning and ensuring their participation.  

Their views need to be respected.  Periodically, parent-teacher meetings 

on children’s behaviour and performance need to be held. Participation of 

experts like psychologists, counsellors, educationists and others would 

enrich the quality of meetings. 

 Problems of children are also due to lack of communication between the 

stakeholders (teachers, head teachers, principals, parents, children, 

peers and community).  It is recommended to evolve workable strategies 

to keep the communication channels open all the time with inputs from 

parent-teacher meetings where children have also been expressing their 

views. 

 Children need 'positive reinforcement'. This will motivate children to 

internalise positive behaviour.  It is important to identify strengths of all 

children. 

 There is need for 'unconditional acceptance’ of a child for what he/she is.  

This will however, not absolve a teacher of the responsibility for the 

child.  Teachers should be sensitised to accept children with full 

knowledge of their strengths and weaknesses while trying their best to 

improve them where they need to. 

 A large number of teachers lack 'self awareness'.  It is suggested that 

efforts should be made to create self awareness among teachers to 

promote reflective thinking. (Reflective Teacher, NCERT can be referred 

to by teachers). 

 Teachers and elders have the habit of pointing out only when children are 

doing wrong things.  This leads to unpleasant situations.  It is a good 

practice, to appreciate them while they are doing 'right' things.  The 

teachers need to think of ways to motivate children. 

 It is essential to change classroom processes to deal with banning of 

corporal punishment.  In many instances 'indiscipline' is induced by 

teachers and the school system itself.  Children leave school as it does 

not make an effort to involve them in a meaningful manner. Teachers need 

to facilitate an active involvement of the children in the process of 

knowledge construction  as  envisaged in NCF-2005.  Teachers need to 
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keep addressing children’s learning gaps and any other issue which may be 

bothering them.  

 Schools should provide adequate opportunities and experiences which 

would help children grow with confidence. Teachers and heads of schools 

require sensitisation in this aspect. 

 There is an immediate need to sensitize teachers and all stakeholders 

about the undesirable and painful consequences of corporal punishment.  

The real problems of children at school level may be a consequence of 

domestic tension and pressures or their difficulty in coping with 

multiplying learning gaps.  Mass sensitisation programmes are required 

because every member of the society has a role to play in the healthy 

development of all children. 

 Set up a counselling centre in every school:  the counsellors must 

discuss with parents and teachers local cases of corporal punishment 

which have been taking place in their area/region and bring out their 

demotivating effects on children.  These will help teachers and parents to 

reflect and learn about the impeding consequences of these on children’s 

development.  Knowledge of such incidents will not only help teachers and 

parents to understand children's problems, but also help them to 

comprehend/understand the need to create a healthy and conducive 

environment not only in schools but also work with parents and community 

to save children from punishment of any kind at home/school. 

 Hold Parents-Teachers Meeting atleast once a month to discuss the 

behavioural issues which may be observed in child/children who has/have 

been brought up in a stressed out environment. There is a need to take up 

such issues which compel children to steal or commit any kind of offence.  

Teachers need to understand that this could be because of the fact that 

children are coming from a low economic or poor family background or the 

child does mischief to seek attention.  A caution needs to be exercised 

that the child/children should never come to know that he/she/they are 

being discussed negatively.  The PTA should keep talking to such children 

and give them a feeling that they are good children and can become 

better. 

 In schools, we need to encourage a healthy teacher-child relationship. It 

can be developed by way of planning and implementing various kinds of 

activities involving both parents and children through dialogue.  Once a 

comfortable relationship develops, it grows healthy. The children feel 

free to share their problems. It gives an emotional security to every 

child.  This helps in reducing children's stress and makes them feel 

reassured.  It also provides ample opportunities to teachers to know more 

about their children and understand their parental and social background. 
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 We need to maintain a cordial relationship with both children and parents. 

We have to be a friend, guide, motivator, facilitator, inspirer for every 

child.  As teachers, we need to be flexible and sensitive so that both 

parents and children feel free to approach us. The respect has to be 

mutual among all stakeholders.  The children’s dignity needs to be 

primarily kept in view all the time. 

 Transaction and learning gaps should be dealt with an activity to 

encourage joyful learning. By doing so teaching-learning process will 

become meaningful and learning will be enhanced. Teachers like us will be 

able to help children with multiplying learning gaps and issues of 

behaviour with the help of all other stakeholders. This will immensely help 

in developing confidence among children.    

 A complaint box should be kept in a proper place for its access to all 

children, so that they can drop complaints against ill treatment.  We need 

to realize that children will only come forward if they are assured that 

no harm will be caused to those who write complaints.  This is essential 

as it is a natural behaviour of children to get scared. They may not dare 

to share their ill treatment in the absence of an assurance.  Once assured 

children will begin to share their grievances. They will feel much lighter 

as the burden will be off their mind and heart.  Teachers can take it as a 

feedback which will help them revisit their own behaviour, methods, 

strategies and understand children better.  

 Gifted and intelligent children are fast learners, who can also create 

problems. It is important to assign them challenging assignments.  

Mischievous/children with high energy levels should be engaged in more 

physical activities. Teachers need to channelise their physical energy for 

the benefit of other children and school.  Use of TLM/TLE must be 

encouraged.  This will make children feel involved while ensuring better 

understanding of concepts. 

 Children with special needs have different problems due to physical, 

visual, hearing, learning and other challenges they have to face.  

Different solutions should be looked for to enable challenged children to 

learn differently with dignity. For example, children with short sight 

must be seated in the front.  Children with special needs need to be paid 

special attention by the teachers, otherwise, it will result in loss of 

interest and demotivation to study among other children. Peer group 

should be sensitised and motivated to treat them with dignity and 

empathy as these children should not be made to feel that they have 

inadequacies.  

 Caste issues need to be dealt by teachers, children and community with 

sensitivity. Children should not be addressed as Scheduled 
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Caste/Scheduled Tribe/Other Backward Class. Mid day meals in schools 

have acted as a great social equalizer among children. Mid day meal time 

should be used to sort out such issues with the help of children, teachers 

and parents. The community’s help needs to be taken all the time to sort 

out difficult issues and situations.  

 All children should be appreciated for their work. Appreciation must be 

expressed by both parents and teachers. It is critical for positive 

reinforcement. Personal relationships should be developed. Establishing 

personal rapport with the children reduces many problems — emotional, 

social, academic or any other. Towards the end of each of the workshops, 

the following resolution was passed:  
 

We the teachers and the head teachers collectively would like to conclude that 

“Corporal Punishment has a permanent negative impact on children. It is a Crime 

against Children.  We strongly and honestly believe that it should be immediately 

stopped in every corner of our country. The following needs to be addressed:  
 

 There is an urgent need to advocate for effective implementation of the 

existing government policy and guidelines of National Commission for 

Protection of Child Rights and RTE Act-2009, not forgetting the National 

Policy on Education 1986 and its revised version of 1992. 

 NCERT must prepare a film and material for all stakeholders - parents, 

teachers, administrators, children and community to sensitise them 

against the use of Corporal Punishment 

 Alternative strategies need to be tried out and  advocated 

 There needs to be a written document stating the schools' positive 

discipline policy. 

 Case studies may be taken up of children with behavioural problems to 

help them make better adjustments 

 Curricular activities should be oriented towards positive and healthy 

development of all children 

 Moral education periods should be introduced if not already there 

 Lack of good methods of teaching-learning experiences. Teachers’ 

treatment may be causing frustration. This should be revisited 

periodically by all teachers.  

 Children should be encouraged to participate in discussions on various 

strategies which would work in creating enabling teaching learning 

processes for every child. 
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An ideal Teaching-Learning situation for a child would be when teachers and parents express 

themselves as: 

Whose child is this?" 

I asked one day 

Seeing a little one 

out at play 

"Mine", said the parent 

with a tender smile 

"Mine to keep a little while 

To bathe his/her hands 

and comb his/her hair 

To tell him/her what 

he/she is to wear 

To prepare him/her that he/she 

may always be good 

And each day do the 

things he/she should". 

"Whose child is this?" 

I asked again 

As the door opened and 

Someone came in 

"Mine", said the teacher 

with the same 

tender smile 

"Mine, to keep just 

for a little while 

To teach him/her how to be 

gentle and kind 

To train and direct his/her 

dear little mind 

to help him/her live by 

every rule 

And get the best he/she 

can from school". 

"Whose child is this?, 

I ask once more 

Just as the little one 

entered the door 

"Ours", said the parent 

and the teacher 

as they smiled 

And each took the hand 

of the little child 

"Ours to love and 

train together 

Ours this blessed 

task forever". 

                                                           Author unknown 

 

* Modified to include both the genders. 
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Framework for Action 

Working together to check Corporal Punishment 

 

 

 
 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Save the Child 

from Corporal 

Punishment 

Physical, Mental 

and Emotional 

Torture 

School 

 Teachers 

 School Administration 

 Children 

 School Management 

Committees help to 

ensure that every child’s 

dignity is respected and 

enable him/her to         

realize potential  

Community  
 

 Peer Group 

 Social groups 

 Bal Panchayats  

Need to work with 

parents and teachers for 

accepting every child as 

he/she is and helping at 

every step to save every 

child from corporal 

Punishment  

NGOs to work for 

checking Corporal 

Punishment in 

schools, homes by 

working with all the 

stakeholders  

Media to play a 

positive role in 

highlighting 

prevalence, 

awareness and 

sensitization for 

Corporal 

Punishment 

Ministry of Human Resource 

Development, 

Ministry of Social Justice, 

NCERT, National Commission 

for Protection of Child' Rights 

to work together for creating 

sensitization and building a 

movement against use of 

corporal punishment 

 

 

   Home  

 Parents  

 Siblings  

 Relatives  

All need to support 

children in every 

situation 
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Appendix 

List of Participants 

Regional Workshop at Gandhi Nagar 

February, 2008 

 
Jairam K. Gaonkar 

Secondary School Headmaster 

Shri Nirakar Vidyalaya 

Mashem, Loliem 

Canacona, Goa-403728 

Rasik Thakkar 

Principal 

Behrampura Muni Gujarat 

School No. 3, Ahmedabad Muni 

School Board, Gujarat 

Mandrekar Subhash Raghoba, 

Headmaster, 

Govt. High School 

Agarwado, Pernem, Goa 

Manoj Patel 

URC Ahmedabad Muni Corporation 

Bapunagar Muni School No. 9 

Gujarat 

Barkubhai B. Chaudhari 

Asstt. Primary Teacher 

District Panchayat Primary 

Education, Dadra & Nagar Haveli, 

 Silvassa (U.T.) PIN- 396230 
 

Om Vir 

TGT (Maths) 

Rajkiya Pratibha Vikas Vidyalaya 

Raj Niwas Marg, Delhi- 110054 

Jyoti Kashyap 

Asstt. Teacher 

Primary Vidyalaya, Sadarpur Middle 

Lucknow, Uttar Pradesh 

Ashok Kalra 

TGT (Maths) 

R.P.V.V. (Rajkiya Pratibha Vikas 

Vidyalaya 

Raj Niwas Marg, Delhi- 110054 

Ramachandra Meghwal 

Headmaster 

Govt. U.P.S. Balapura 

Ganwry Kota (Rajasthan) 

Pandya Mittalben Sumemchandra 

Teacher, Bileshwarpura Primary 

School, Distt. Gandhinagar, 

Gujarat 

Dr. Deepak Anand 

Member, Pedagogy Cell 

Sarva Shiksha Abhiyan, Punjab 

S.C.O., 104 – 106, 2nd floor, Sec. 34- 

A, Chandigarh 

Natavarbhai Maganbhai S.  

Headmaster 

Mahendevpura (Maheswar) Anupam 

Primary School 

Teh. Vijapur Distt. Mehsana 

V.D. Suryavanshi 

P.G.T. and Programme Officer (NSS) 

Education Office, 

Dadra & Nagar Haveli, 

Silvassa (U.T.) 

Desai Karsanbhai Jaymalbhai, 

Asstt. Teacher 

Kesharpura Kampa Primary School,  

P.O. Kaniyol, T.A. Himmatnagar, 

Sabarkantha, Gujarat 
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Shaikh Gulamdastagir Gulamahmed,  

Assistant Teacher 

Bapunagar Urdu School No. 4 

Opp. General Hospital 

Bapunagar, Ahmedabad-24 

Vinay Sharma 

J.B.T., Govt. Primary School 

Basdehra Block Una, Distt. Una, 

Himachal Pradesh 

Surendera Kumar Ameta 

Headmaster, Govt. Upper Primary 

School Jodhpuria, Teh. Sarada Distt. 

Udaipur, Rajasthan - 313903 

Virender Kumar 

Junior Basic Teacher 

Govt. Primary School 

Bharara Edu., Block – Sunni 

Distt. Shimla, Himachal Pradesh-171018 

Arvind Vyas 

Headmaster, Govt. U.P.S. Sudari 

Gangrar Distt. Chittorgarh, 

Rajasthan 

Makhan Lal Verma 

Headmaster, Primary School, Bilai 

Dabary, Block – Simga, Distt. Raipur 

Chattisgarh 

Sanjay G. Bhoya 

Asstt. Primary Teacher 

District Panchayat Primary 

Education Deptt., Silvassa, U.T. 

Dadra & Nagar Haveli 

Ashok Singh Parihar 

Asstt. Teacher 

Govt. Middle School 

Santoshinagar, Raipur Chhattisgarh 

Keshavbhai P. Rohit 

Headmaster 

District Panchayat Primary 

Education Deptt. 

U.T. of Dadra and Nagar Haveli 

Pin – 396230 

Arun Kumar Dhiver 

Shiksha Karmi 

P/S Goand Para Abhanpur 

Distt. Raipur Chattisgarh 

Mahendrabhai Maljibhai Patel 

 Asstt. Primary School Teacher, 

District Panchayat (Primary Education Deptt.) 

U.T. Dadra & Nagar Haveli – 396230 

Varinder Singh Banga 

Member of State Pedagogy Cell 

S.C.O. 104 – 106, Sector – 34A, 

Chandigarh, SSA Punjab 

Natvarsingh M. Solanki 

Headmaster  

District Panchayat 

Primary Education Department 

Dadra & Nagar Haveli - 396230 

Damyanti Sharma 

Teacher 

Rashtriya Prathmik Vidyalaya 

Parvati Nagar, Baba Ramdev Nagar, 

Jaipur, Rajasthan 

Neetu Vaish 

Asstt. Teacher 

P.V. Meethey Nagar 

Malihabad, Lucknow, Uttar Pradesh 

Basant Kumar Jindal 

Teacher  

Govt. U.P.S. Malviya Nagar 

Jaipur, Rajasthan 
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Ashwani Kumar 

Teacher 

Govt. Girls Primary School 

Patta Khoo, C/O Zonal Education 

Officer, Bhalwal, Jammu & Kashmir 

Rajender Palampuri 

C.H.T. 

Govt. Primary School Khanag 

Block Anni, Distt. Kullu. 

Himachal Pradesh 

Shailza Gaur 

Assistant Teacher 

Primary School Dhanpau 

Block Kalsi, Dehradun, Uttarakhand 

Ashok Kumar Sharma 

Block Resource Center Coordinator 

(SSA) (BRCC) 

Elementary Education, Block Shimla, 

Mayfield, Shimla – 3, Himachal Pradesh 

Manju Sharma 

Primary Teacher 

Rashtriya Poorv Madhyamik 

Vidyalaya (Kalsi) 

Dehradun, Uttarakhand 

Vasant A. Kolambkar 

G.P.T. 

Govt. High School Dadachiwadi 

Dhargal Pernem, Goa-403512 

Amit Chaturvedi 

Asstt. Teacher 

Govt. Primary School, Maharajpur 

Khurd, Lahsar, Haridwar 

Uttarakhand 

Jaipal Sharma 

Teacher 

Middle School Barga 

Zone – Gandhi Nagar, Jammu  

Janardan Gupta 

Headmaster  

Rajkiya Prathmik vidyalaya 

Kankarkhata 

Block-Luxer, Zilla – Haridwar 

Uttarakhand 

Gopal Dass Sharma 

Head Teacher 

Govt. Middle School 

Pulli Tawi, Zone – Jammu 

Anil Kumar Sharma 

Block Resource Centre Coordinator 

(SSA) 

Mehla Distt., Chamba 

Himachal Pradesh – 176311 

Madan Lal 

Master, Govt. High School 

Barta (Udhampur),  

Jammu & Kashmir – 182101 

Mohan Chandra Joshi 

Asstt. Teacher (TGT) 

G.I.C. Kimtoli,  

Post Malla Khateda 

Distt.-Champawat, Uttarakhand 

Ashok Kumar 

Teacher 

Govt. M.S. Mali 

C/O Zonal Education Officer 

Udhampur, Jammu & Kashmir 

Nasim Ahmad 

Assistant Teacher 

Govt. Middle School Ormanjhi Boys, 

AT/PO Ormanjhi, Distt. Ranchi, 

Jharkhand 

Rajiv Kumar 

J.B.T. Teacher, Govt. Primary School 

Panjail, Block – Saha, Distt. Ambala, 

Haryana 
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Nasim Ahmad 

Assistant Teacher 

Govt. Primary School 

Kihjurtoli Urdu, Kankey 

Buti, Ranchi-835217, Jharkhand 

Soma Sablok 

State Pedagogy Coordinator 

SCO 104- 106, II & III Floor 

Sector 34-A, Chandigarh 

Usha Sharma 

Panjabi Teacher 

G.G.M. School Shohpur 

Ambala Cantt, Haryana 

Sudesh O. Parodker 

Headmaster, Shri Saraswati High 

School Kavlem, Ponda, Goa 

Vincent Narang 

TGT English, SKV No. 1 

Shakti Nagar, Delhi- 110007 

Yojana V. Dessai 

Asstt. Teacher, Govt. High School, 

Sheldem, Kepem, Goa 

Neelma Puri 

TGT, Nursery School 

S.K.V. No. 1, Shakti Nagar 

Delhi – 110007 

Braham Prakash 

Principal, M.C. Primary Boys 

School, Kamla Nagar Double Storey, 

Delhi – 7 

Sarita Kaushal  

Hindi Teacher 

Senior Secondary School 

Kesri, Ambala, Haryana 

Subhash Chandra 

Teacher, M.C. Primary School 

KHERA G.T. Road, Shahdara,  

North Delhi 

Indra Sarda 

Lecturer in English  

Sarvodaya Kanya Vidyalaya, No. 1 

Shakti Nagar, Delhi-110007 

Devinder Kumar Sharma 

Principal, M.C. Primary Model 

School, B.B. Block Shalimar Bagh 

Delhi- 110088 

Subhash Chandra Kushwaha, 

Asstt. Teacher 

P.V. Kamalapur, Goshaingang, 

Lucknow, Uttar Pradesh 

Brajesh Kumar Jadon 

Teacher, M.C. Primary School, ‘O’ 

Block II Dilshad Garden, Sh. North 

Delhi 

Anil B. Bhoya 

Asstt. Teacher, Deptt. of Education 

Dadra & Nagar Haveli, Silvassa (UT) 

Mohd. Adeel Monsuri 

Head Teacher, U.P.S. Utterdhauna, 

Chinhat, Lucknow, U.P. Office Basic 

Education Officer, 

Uttar Pradesh 

Madan Lal Rajwade 

Upper Division Teacher 

M/S Katgodi, B.E.O. Office 

Sonhat, Distt. Korea, Chattisgarh 

Shyam Babu Verma 

Head Teacher, U.P.S. Ghudsara 

Goshaingang, Lucknow, Uttar Pradesh 
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Birbal Ram Raiwade 

Headmaster, Middle School Salaka 

(Baikunthpur) 

Distt. Korea, Chattisgarh 

Godase Ashok Shrirang 

Asstt. Teacher, Block Education 

Officer Panchayat Samittee, 

Pandharpur Distt. Solapur-413304 

Maharashtra 

 

 Ravi Shankar Yadav 

Siksha Karmi 

Govt. Kanya Ashram Chilka 

Block – Baikunthpur, 

Distt. Korea, Chattisgarh 

Sonawane Pandit Sakharam, 

Headmaster 

Nasik, N.M.C. Vidhyaniketan No. 11 

Ganesh Chock, Cidco, 

New Nasik, Maharashtra - 422001 

Amreeta Kumar Joglekar 

Asstt. Teacher,  

H.H.C.P. High School 

‘Huzurpaga,’ Laxmi Road 

Pune, Maharashtra -30 
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Regional Workshop at Guwahati 

March, 2008 

 
Chowdhary Bhagirath Singh 

Head Master (P/T) 

Kanakhl L.P. School 

Zonal Education Officer Zone-I 

Eudcaiton Department 

Govt. of Manipur, Manipur 

Dahal Gangaram 

Teacher 

Chinggmeirong, Kabuikhul 

Imphal Infront of Don Bosco 

High School, Manipur 

K. Nabakumar Singh 

Head Master, Zonal Education Officer 

Zone-I, Govt. of Manipur, Khuyathong, 

Manipur 

Durlav Goswami 

Headmaster 

Japorigog M.E. School 

Japorigog, Guwahati-5 

Teiborlang Passah 

Headmaster 

H.K. Singh Memorial 

U.P. & Secondary School, Towai 

Jaintia Hills, Distt. Meghalaya 

Dileep Kumar Yadav 

Junior Teacher (PCM) 

Govt. Middle School Darlong 

C/o Dy. Director of School Education 

E/Kameng Distt. Seppa 

Arunachal Pradesh 

 

 Hilary Duia 

Asstt. Teacher,  

Mynken Govt. U.P. School  

Bhoirymbongi Bhoi 

Distt. Meghalaya 

K.S. Diengdok 

Asstt. Teacher 

Deputy Inspector of Schools 

Shillong, 

Meghalaya-793008 

Krish Ch. Marak 

Head Teacher,  

Rongsakgiri Deficit U.P. School  

P.O. Rongsak East Garo Hills 

Meghalaya 

Rajiv Sharma 

Asstt. Teacher 

Zonal Education Officer 

Zone-I, Govt. of Manipur, Imphal 

Miman M. Sangma 

Head Teacher, Balsrigittim L.P. School 

Tura, West Garo Hills 

Meghalaya-794005 

Robert Heigrujam 

Science Graduate Teacher 

Nongchup Imphal Junior High School 

Z.E.O Zone-I 

Imphal-795113 

Subhash Chowdhary Nama 

Asstt. Teacher 

Bhitar Pakhirbada Sr. B. School 

Under Education Inspectorate 

Kailashahar, North Tripura, Tripura 

S.K. Chowdhary 

J/T, Govt. Middle School Tezu 

Distt. Lohit, A.P. 
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Milan Mitra Barua 

Asstt. Teacher 

Inspector of Schools 

Education Inspectorate 

Chailengta, Tripura Dhalai, Tripura 

Dhriti Sundar Datta 

Asstt. Teacher,  

Udaipur girls H.S. School 

P.O. Radhakishorepur Udaipur,  

South Tripura 

I. Tabamngaii 

Teacher,  

Govt. Zohnuai P/S 

Vauiakaon, Aizwal, Mizoram 

 

Md. Kabir Uddin Ahmed 

G.T., Gangachara H/S School  

P.O.Gangachara, Udaipur,  

South Tripura 

Sanghnuna 

Teacher,  

Govt. P/S I Armed Cleng’s 

Aizawal, Mizoram 

Md. Nur Aziz Ali 

Asstt. Teacher  

A.K. Azad, H.P. School 

Dakhin Gaon, Kahilipara-19 

Angela Ramropuii 

Teacher,  

Govt. Primary School 

Kanan, Aizwal, Mizoram 

Hmingthanzawni 

Headmsater,  

Kanan Primary School 

Aizwal, Mizoram 

R. Zonunmawia 

Headmaster,  

Bawngkawn Primary School-IV 

Aizwal, Mizoram 

Md. Bahar Ali 

Head Teacher,  

Barigog Banbhag Block  

Distt. Nalbari, Assam 

Chitta Ranjan Das 

Headmaster,  

Ambedkar Adarsha 

Uchcha Vidyalaya,  

N.C. Nagar, 

Bishalgarh, West. Tripura - 799003 
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Regional Workshop Bangalore 

March, 2008 
 
 

J. Sreedhara Raju 

Headmaster 

Govt. C.H.S. Mayaganahalli 

PIN 571511 

K. Somu 

Headmaster 

Govt. Primary School 

Sanaraprital, Zone II, Puducherry- 605009 

 

 

 

 

 

 

 

 

 

 

 

M. Shashikala 

Asstt. Mistress 

Govt. Higher Primary School 

Vaderahalli, Kasaba Hobli 

Ramanagar Distt. Bangalore-26 

 

Satheesh H.L. 

TGT in Science, Demonstration School,  

III-10 RIE Quarters  

Mysore  

K. Vijaya Kumar 

Head Master 

Thati Thopu Kandriga (Vill.) 

R.C. Puram (M), Chittoor Distt.  A.P. 

S. Malaralagan 

Headmaster (Primary) 

Govt. Primary School 

Indiranagar, Puducherry-605006 

C. Kaliaperumal 

Post Graduate 

Teacher/Coordinator, SSA 

No. 7, Lane – B.V.V.P. Nagar 

Puducherry - 605009 

K. Manoharan 

Headmaster 

P.U.P. School, Karnur 

Hosur, Tamilnadu-635110 

 

S. Swami 

Project Officer 

Pune Municipal Corporation,  

SSA Office Padoji Kondadeo School  

near Sat Toti Police Chowkey, Kasba Peth,  

Pune – 411011, Maharashtra 

P. Gopi 

S.G. Asstt. 

P.U.P. School, M. Karapalli 

Hosur, Tamilnadu 

N. Dhandapany 

Teacher  

Govt. Primary School 

Muthupillaiparagam, 

Rediarpalagam  

P.O. Puducherry – 605010 

V. Ramanathan  

Primary School Teacher 

Govt. Primary School, Manavely 

Ariankuppan  

Puducherry - 605007 

S.V. Sivarmiah 

B.T. Headmaster 

P.U. Middle School 

Chennaiandram, Hosur (Block) 

Tamilnadu 

B. Ravinandan Rao 

Govt. Teacher 

PO & MDL : Malhar Rao 

MRC Koyyur-505184,  

A.P. 

Vimala G. 

Asstt. Teacher 

G.H.P.S. Nagasandra 

Bangalore, North-1, 

Bangalore-560073 

A. Satish Babu 

S.G.T 

P.S. Porandla, MNDL: Thimmapur 

Distt. Karimnagar-505469 
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Yashodamma P. 

Assistant Teacher 

Govt. Composite High School 

Krishnananda Nagar B-96 

Bangalore-96 

R.C. Anandakumar 

S.G. Asstt. Teacher 

P.U.P.  School, Govindha 

Bgroharam, Tamilnadu 

D. Mallaiah 

Teacher 

P.S. Istalapuram (Non) Atmakoor (S) 

Distt. Nalgonda, A.P. 

P.K. Chandrasekhar 

S.G. Assistant 

P.U.M. School, Chennathur 

Tamilnadu 635109 

A. Ramesh 

Teacher 

UPS, Chilpakuntla, Noothanbal 

Market , A.P. 

P.M. Nanjunatik 

Programme Officer 

State Project Office S.S., 

Bangalore-32 

A. Srinivas Reddy 

Teacher S.G.T. 

P.S. Rangapuram, Tanda 

Mothey (Mandel), Nalagadal Distt., A.P. 

Ratan Kumar Barai 

Headmaster 

Sathari Banga Vidyalaya (High) 

P.O. Malancha, Mahinagar, Kolkata-145,  

West Bengal 
V. Chandrasena 

Govt. Teacher 

PO & MDL, Huzurabad 

H.No. 6-32, A.P. 

Dr. Satyabrata Mahapatra 

Headmaster, 

Mallikpur Abdus Shokur High School (H.S.) P.O. 

Mallikpur, Kolkata-145 School,(U.S.),  

West Bengal 

G. Suresh Kumar 

P. Teacher 

Govt. Girls Higher Secondary School, 

Thiruvananthapuram-5, Kerala 

Gradison A. 

P. Teacher 

Govt. UPS Kavanad, 

P.O. Kollam, Kerala-691003 

Sivadassan E.P. 

Headmaster, A.N.M.U.P. School 

Gokhale Nagar 

Mylanbadi, P.O. Meenagadi 

Kerala 

K. Raveendran 

Headmaster 

Govt. SVLPS Cherickal 

Mudiyoorkonam, P.O. Panthalaya 

Pathanansthrilla Distt., Kerala 

T.V. Lalitha 

T.G.T. in Social Science  

Demonstration School 

Regional Institute of Education 

Mysore-6 

Munazzira Bano 

Primary Incharge 

Demonstration School RIE,  

Mysore-6. 
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Workshop for Development of Posters, Guwahati 

November 2008 

 
Avinash Joshi 

Mission Director 

Assam SSA Mission 

Kahilipara 

Guwahati-781019,Assam 

Md. Juran Ali 

C.R.C.C. Guwahati Urban 

Hemanta Baruah 

Vidya Pith M. E. School 

Natbama, Hatigaon, Dispur  

Guwahati-781038 

Sumi Borthakur 

State Programme Officer,  

Teachers’ Training, Axom SSA Mission 

Near DPI Office, Kahilipara 

Guwahati-781019, Assam 

Mahesh Chandra Haloi 

C.R.C.C. Panbazar, Ghy, Arban Block Santinagar 

L.P. School (Origin) 

Kahilipara Shantinagar, Ghy – 19, Assam 

Parameswar Das 

Head Teacher, Balijana L.P. School 

P.O. Agia, Distt. Goalpara 

Babul Kalita 

Resource Person,  

Rampur, DIET Kamp Mirza 

Manish Thakur 

Asstt. Teacher 

Borbhogia High School, Kaliabor,  

Distt. Mission Office, SSA, Nagaon, 

P.O. Missa, Assam 

Sanjib Das 

Resource Person, BMC, 

BOKO  

Distt. Kamrup 

Assam 

Porag Bhagowati 

Asstt. Teacher,  

Rajabahor Junior Basic School 

P.O. Rajabahor (Borholla) 

Rabindra Choudhury 

Artist Arom SSA, 

Kahilipara 

Guwahati-781007,Assam 

 

Indreswar Nath  

Asstt. Teacher 

R.K. Smriti, L. P. School 

D.I. – Darrang, B.E.O. Sepajhar 

D.S. Bhattacharjee 

Science Teacher, NERIE, NCERT, 

Shillong 

Dijen Ch. Borah 

Science Teacher, 

Hatipukhuri M.E.Madarassa  

Block: Laokhowa 

Distt. Nagaon, Assam 

Ramakant Barua 

SRA (SSA) 

DEE, NCERT, 

New Delhi-16 

Dr. Kiran Devendra 

Professor, 

DEE, NCERT 

New Delhi-16 

Pranab Kumar Bhattacharya 

Science Teacher, 

Biswanath Sharma M.V. School 

Barigog Banbhag 

Gharapar Nalbori 
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Dr. Jayanta Das 

Psychiatrist, Psychiatric Clinic 

Mahatma Gandhi Road, 

QZAN Bazar 

Guwahati-781001 

Assam 

Father V. M. Thomas 

Executive Director 

Don Bosco Youth Mission & EDCL –SR. 

Kharguli, Guwahati 

Assam 

Mintu Deka 

SSA, Assam 

Sister Elizabeth George 

Deputy Director  

Don Bosco Institute 

Kharguli, Guwahati 

Assam 

Dr. K.K. Vashishtha  

Professor & Head of the Department, DEE, 

NCERT 

New Delhi-16 

 

 

 

 

 

 



 


