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      In observing a child, the practitioner’s intent is to ‘construct a shared understanding of children’s ways of interacting with the environment, of entering into relationships with other adults and other children and of constructing their knowledge’ (Gandini and Goldhaber, 2001).

    


    4.0 Introduction


    Knowing young children, reaching out to their hearts, understanding them, giving unconditional love, accepting them, and building quality relationships with them are the challenges generally faced by the preschool teachers. Good preschool teachers value the strengths and needs of young children and use this knowledge in making decisions about them. In knowing and understanding children, teacher’s knowledge of child development plays a vital role. All teachers need to develop observation skills. They should observe children very carefully when they are engaged in activity centres in order to know as much as possible about them.


    In this chapter we will talk about:


    • Bonding between teachers and young children.


    • Purpose of recording children’s progress through Observation


    • Ways of recording or collecting information.


    • Factors to be considered while observing children.


    4.1 Bonding between Teachers and Young Children


    In order to provide a quality ECE programme in your classroom and ensure that the preschoolers enjoy the play activities and explore learning through experiences, it is important that the teacher and children know each other, blend well through bonding and mutual relationships. The mutual relationship builds up only when you talk, keep communication channels open and join children in their play activities. You need to observe them in different situations. There is no need for hurrying, whether you are observing, recording or planning the experiences for them. Rapport building is crucial. Be positive if you want positive behaviour from children.


    Rapport building and forming relationships is a challenging task and it takes time to develop a bond and trusted relationship. Each child is unique and has her own individual needs. A teacher is expected to help each child grow as a person and develop her/his potential as an individual. Young children usually like a teacher who appreciates their strengths and helps them to make the best use of their capacities. They feel more secure with a sensitive and caring teacher. While planning for children, the teacher should think about the needs of individual children. She should set limits and inform the children about the standards for their behaviour. She should help children understand the guidelines of living and working with their peers. On the other hand the teacher needs to learn techniques of engaging children in group work.


    
      
        Once there was a new teacher and she was asking children to move to the activity areas. The child ‘Shelly’ refused to move. When the new teacher tried few strategies to motivate her for joining other children in the activity areas,‘Shelly’ shouted, ‘‘No, I don’t want, keep away”. Meanwhile the regular old teacher came in and she told Shelly that it was time to get ready for group activities and she had kept a lot of exciting material in the areas. Shelly felt happy and went to activity areas to join other children. It happened perhaps because the new teacher had no relationship with ‘Shelly’.

      

    


    We must remind ourselves that we should provide a stress free, emotionally secure and stimulating environment to the children. Deprivation of some kind usually exists in every background. For example, one child may come from poor family and be deprived of material comforts, but she/he may be good in developing friendships and relationships. Another child may have all the material comforts but she may not be good in making relationships. A teacher should respect and accept each child and help them in making use of their strengths. Loris Malaguzzi, the founder of the Reggio Emilia system said, “The way we get along with children influences what motivates them and they learn”. Rogers (1969) suggested three main qualities necessary for establishing warm, ‘person-centered’ relationships: - acceptance, genuineness and empathy. A teacher should genuinely accept the children as they are and view the world from their perspective. She needs to be sensitive to sense the child’s needs and causes of uneasiness and respond before the child gets upset. For example,“Sanjay was unwilling to get involved in any kind of the activities as his mother prepared to leave. The teacher understood the unease of Sanjay. She took him by the hand, and diverted his attention. The teacher took Sanjay on her lap, put her arms around him and chatted informally while engaging him in the activity along with other children. Within few minutes Sanjay was engrossed in the activity. He got down from the teacher’s lap and went to join the activity with other children”.
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          Figure 4.1


          Small groups are always helpful

        

      

    


    
      
        The Teacher and Other Care-givers May Follow the Following Guidelines to Build a Bonding With Young Children


        • Accept the child as she is


        • Respect the child


        • Always call a child by her/his name.


        • Be sensitive to children’s feelings


        • Try to avoid empty praise such as saying, “good and excellent”. Do genuine appreciation and praise their efforts. Instead say, “Today you’ve used different colours, it’s looking wonderful”. Giving reasons and sound judgments on their work increase children’s confidence in their own abilities.


        • Keep communication channels open. Talk to the child.


        • Listen to children patiently. Answer their questions and curiosities.


        • Try to understand children’s point of view.


        • Provide ample opportunities for exploring and learning.


        • Give children opportunities to make decisions.


        • Show interest in the children’s work. Join them in play activities.


        • During free conversation, share something of yourself. This will encourage the children to express and share their feelings and ideas.


        • Help children face failure in a positive way.


        • Note down your experiences during the day.

      

    


    Teachers know their children very well, they know who will react adversely, who is feeling insecure and who will get frightened in watching cartoon in dark room. They should therefore, give ample support to the children and minimise their fear and discomfort. Let us see another example -


    “Piyush, a four-year-old boy was playing in the blocks corner. He gathered all the blocks to himself. There were two other children who also wanted to play with the blocks. Piyush denied authoritatively, saying, Nobody will touch, all blocks are mine. The other two children went back to the dolls corner. Ms. Kapoor, an experienced teacher, intervened and talked to Piyush, “You’re one of the oldest children of the class, and you know how to share. Come let’s show others also how we share our things”. Piyush agreed and shared the blocks with other children and they all constructed together.”


    Teacher’s affectionate and right behaviour helped Piyush to exhibit more mature behaviour. The teacher could also follow up this incident by telling a story to reinforce cooperation and sharing.


    Successful relationships provide the basis for quality teaching and learning. Relationships between the teacher and young children are crucial to children’s emotional security. This would ultimately help them in developing relationships with their peers.


    4.2 Purpose of Recording Children’s Progress through Observation


    Copley says that assessment can be seen as the process of observing, gathering evidence about a child’s knowledge, behaviour and dispositions, documenting the work that children do and how they do it, and making inferences from these evidences for a variety of purposes. The Position Paper prepared by the National Focus Group on Early Childhood Education, National Council of Educational Research and Training (2005) strongly denies use of quantitative assessment or standardised test. Children should not be subjected to oral interviews in order to pass or move to higher settings of leanings in early years. Careful monitoring of children’s’ progress must be done through continuous and consistent observation. Before assessing the children, the teacher should be able to appreciate that:
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          Figure 4.2


          Children enjoy with a caring teacher

        

      

    


    • Each child is an individual and grows in her/his own way.


    • The child’s overall development must be the focus of the ECE programme.


    • Young children learn best through concrete and hands-on experiences.


    • A child’s self-concept affects how she or he learns.


    • The learning experiences are affected by the cultural background, interests, needs, age and developmental levels of each child in the classroom.


    • The purpose of assessment is to help children learn further.


    Through evaluation, the teacher can plan learning experiences to match the needs of the children and challenge their abilities. The teacher should also do self-evaluation by asking questions such as – Whether the current ECE programme meets the abilities and needs of the children? Am I able to achieve my objectives? Am I providing the right type of challenging opportunities and guidance to young children? What changes do I need to make to improve the current programme? When the teacher is conducting activities in her classroom, she observes what and how the child performs and then records these observations. She is then in a better position to plan her future play activities and learning experiences. She can better communicate with parents as now she knows each child better and more comprehensively.
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          Figure 4.3


          Sometimes teacher’s facilitation is helpful

        

      

    


    Observation is a process of watching a child at play without interfering and recording is the process of documenting the observed behaviour or activity performed. The main purpose of observing and assessing children is to provide information about each child’s total development, their progress and changes that occurred over a period of time. It is to understand ‘What do they know’? ‘What are they able to do’? ‘What are their feelings, interests, and attitudes? How is their physical health’, and ‘What would encourage her/his involvement?’ This information helps in drawing valid conclusions about child development, children’s progress, choice of interesting and appropriate toys and play materials and arrangement of the learning environment.


    When the teacher observes children in the classroom, she gets unique opportunities to understand how to enhance classroom activities and instructional practices. The observation data helps her to reflect on the classroom environment, curriculum and teaching learning strategies and to determine which aspects of classroom experience are working well and which might be modified to better meet children’s needs. The teacher also gets to know “where do children stand under different dimensions” in their development. This information can be effectively used for classroom planning, making activities relevant and appropriate for individual children and the group. Further, it would help in identifying children who need special attention and help.


    Informal and continuous evaluation is the process of developing a nearly accurate depiction of what a child knows and how she goes about during the process of learning. Teachers of young children need to be very careful while assessing their progress. The best way of assessing children’s work is through observations. Systematic documentation of such observations helps the teachers and parents to develop an understanding of the child’s individual strengths, interests and the way of learning. Continuous recording also helps the teachers to inform different stakeholders about the progress of children. It also facilitates in maintaining the quality of the ECE programme.


    Advocates of early childhood education have strongly argued that any form of standardised test is inappropriate for young children in the early years of schooling, given the uneven nature of young children’s development and learning, and lack of reliable instruments for assessment. The reason for not recommending testing in case of young children is that it makes the child uncomfortable and adds to the stress. Testing measures only knowledge or skills in a specific area and do not provide information about children’s interests and their ways of learning.
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          Figure 4.4


          Listening to a child helps teacher to know a lot about her

        

      

    


    4.3 Ways of Recording or Collecting Information


    Teachers of young children should use informal evaluation techniques. These techniques can be used to evaluate the total early childhood education programme or specific areas such as language, cognitive or creative art. For example, in a story-telling session, teachers may check if the children are attentive while listening to stories, to what extent they can describe things in pictures, and are they able to remember the sequence of events.


    There are many ways of recording information concerning what occurs in an ECE center or classroom. Anecdotal records, samples of children’s work, daily or weekly observation notes about progress, photographs, checklists, rating scales, talking to the child in-depth are some of the methods that can be used to record children’s behaviour.


    4.3.1 Role of Observation in Assessing Children


    Assessing is considered to be the most effective method to know about the progress of young children.


    Sometimes while playing in small groups or in activity centres, such as in language area, children make special comments or manipulate learning material in math’s area. The way they give answers to problem solving questions are occurrences worthy of remembering. To work effectively with the young children, we need to know them well through careful observation of their actions. Teachers need to observe how the child is developing in her/his own way. For example, if a teacher is familiar with all 20 children of her class, she should be able to relate the child by the specific descriptions provided about her behaviour, without actually seeing the child.


    Points to be decided before observing for reporting:


    • Whether to observe the whole group or a small group or individual child?


    • What points of behaviour to be observed? – (How the child initiates, interacts with peers and also during dramatic play, doll’s corner, etc.)


    • Where to observe – in learning areas, on the playground, etc.


    • How long to observe


    • How to document the observations.


    Keep a page for each child to document your observations. You can use tape recorder, checklists and notebooks etc., to record. Sharing of the observation data with parents, principals and other teachers will provide good feedback for making changes in the classroom methodologies and programme plans.


    Observations can be used by the teachers for different purposes, for example, on


    • Individual child – to focus on one or more specific area(s) of development e.g. self-help skills


    • Groups of children – to focus on one or more skill(s), e.g., abilities to communicate, share and take turns.


    • The whole group – to assess whether all children have mastered one skill, e.g. balancing while walking on a drawn line.


    • An area of the room – to assess whether the area is appropriately used and what activities occur there.


    When conducting observations, teachers must take particular care to avoid allowing any preconceptions or biases. While conducting systematic observations teachers should be using their understanding of child development as a filter to identify expected behaviour as well as pick up critical points that indicate a child might be struggling with learning. Systematic observations should:


    • Occur multiple times over a period of time (e.g., every day for a week)


    • Collect information from multiple sources (e.g. teachers, parents), and


    • Collect information from multiple contexts (e.g., classroom, playground, home).


    What to Observe while Assessing Young Children


    • Watch for mood and temperament. Is the child easygoing or tense? Does she cry frequently? Is she able to express her feelings verbally? Does she easily get frustrated?


    • How does a child interact with other children? Does the child share materials? Does the child initiate play or wait to be invited?


    • Does she spend time in activity areas? Does she move on her own from one activity area to another or does she require your help?


    • What kind of roles she takes within the group such as leader, talker, follower, and listener, etc.


    • How do children respond to daily routines?


    • How and what materials are used?


    • Watch for the quality of use such as - Is the crayon securely held?


    • The imaginative use, for example, “Does the child invent new ways to use blocks?”


    • How many pieces can the child join in puzzles?


    • Does the child show interest in books and other print material? Does the child notice similarities and differences?


    • Does the teacher feel their language development is slow, normal or advanced? Give reasons for the assessment. Observe the same children, a month later. How has each child’s language development changed since the last time?


    • How extensive is the child’s vocabulary?


    • Watch the child outside at playground.


    • Is she/he easily frustrated?


    • Document small changes in behaviour.


    • Particular learning experiences of children.


    (Don’t forget to collect the samples of behaviour)


    Generally many teachers find it very difficult to write or note what has been observed. Sometimes it becomes difficult to put certain things into words. The following is a sample of what the teacher might observe:


    1. During topic based conversation, for example ‘animals’, I noticed the expression on several children’s faces. Kanav was gasing off into the distance, although he occasionally turns his face to Shahin who was talking. As Shahin talks, she was smiling and maintained direct eye contact with me. Shantha yawns and rubs her eyes.


    2. As children work independently, I noticed that Shruti started her third activity without having finished either of the first two. Anmol was in the blocks with Jose and Usha was mixing all the puzzles. I heard Ruby telling Shahid that he would not play with her anymore if he did not give her the wooden truck and I also saw Shahid handing over the truck to Ruby.


    3. I noticed that Ida loses the concept of one-to-one correspondence when there are more than four objects to count.


    4. Aditya talks all the time and never seems to work on readiness sheets.


    Record your observations using such words that describe actions rather than those words that judge actions.


    If the teacher wants to know whether a three-year-old child has the ability to manipulate with hands and fingers, then she should watch for dexterity; flexibility; precision and control; coordination; how a child stacks, keeps, moves and rotates objects and blocks; which fingers the child uses, preference for right or left hand. (By two and half to three years most children place simple shapes in an inset board puzzle; turn pages of book; string large beads with large holes, stack small blocks; love to roll, squeese and pound the plasticine or modeling clay. By four to five years most children can string small beads, use clay for making simple things, use cutter and work on a five to six piece puzzle.


    The teachers need some mechanism to record and organise all the data collected through observation. She may maintain a checklist for each child, which can be kept in the child’s folder. When data are collected through observation, she can indicate on the checklist that on a particular date, the child showed evidence of having a particular skill or concept. It is very important that such checklists are detailed and comprehensive.


    It is important for the teacher to observe skills related to all aspects of learning including verbal and communication skills, social skills, thinking and problem-solving skills, as well as skills associated with constructing, creating and expressing ideas. Literacy and numeracy skills should also be observed and recorded. The observations should be recorded in such a way that it helps the teacher to know more about the children. It is often seen that with experience and after observing a child’s actions and behaviour, the teacher becomes aware of particular strategies that should be adopted. As she gradually develops the observation skills and knows her preschool children, she will find it easier to make decisions about what to observe, how to observe and document. And when the teacher knows adequately about children’s’ interests she is in a better position to make appropriate changes in the ECE programme and accordingly develop classroom strategies.


    Please note it may not be helpful if you just write, “can count”. Instead you should write Counts upto five and Counts upto ten or classifies in two categories and classifies in four categories. It takes a long time for a child to learn to count up to ten. Similarly a child takes time to fix puzzles of 5-6 pieces. A teacher should always note the factual statements as it would describe what the child actually did or said. For example, “Dipti picked up the block and threw it at Suraj”, should be noted instead of writing “Dipti was aggressive”. Information recording should never bear labels as they do not convey information that helps in understanding a child’s development.


    Teacher can use observations to understand what is happening in the classroom. The recording should be done of whatever the teacher observes. She records in writing that happening. Often teachers think that they will remember the event and fill it while writing the child’s profile but the fact is that so much occur in a day’s schedule that it is impossible to remember without recording.


    The teacher can prevent ‘problem behaviour’ such as tantrums if she carefully plans the programme and uses appropriate techniques. If a child hits other children in some circumstances and not in other situations, she needs to adapt the programme and activities in such a way that will keep the child calm and engaged in activities. Similarly, if some behaviour is common to many children in the group, it means the routine programme needs to be modified. If 4-5 children are frequently hitting, biting or out of control, you need to understand that the programme needs to include structure and appropriate developmentally appropriate activities. It is possible that the problem lies in the programme rather than in the children.


    4.3.2 Anecdotal Notes


    Anecdotal Records provides a brief and factual description of a situation, incident or behaviour. It is one of the methods of teacher’s observation about children’s behaviour. These anecdotal notes provide lot of information for end of the day staff discussion. They also provide continuous and comprehensive information about a child in the acquisition of various skills. At the same time it helps in detecting the areas in which a child may need additional help. The anecdotal records should have the child’s name, birth date and date of observation at the top. The observer’s name or initials should also be included. Drawing conclusions from anecdotes may help teachers to judge whether the child is ready to learn the next stage of activities. While writing the anecdotes the following guidelines should be followed:


    • Each anecdotal record must include the name of the activity and observer, where it happened (indoor or outdoor), number of children involved, type of development observed, date and time.


    • Notes and descriptions should be specific and factual (what actually happened, children’s actions, reactions).


    • A format or system must be designed to record the description of events. For example, if the teacher observes the child in language area she may record child’s progress in language development.


    • Anecdotes should be specific and purposeful, focusing on selected behaviour outcomes.


    Sample of Anecdotal Record


    Record exactly what you observe under observations and your interpretation of the incident and strategy for the particular child in future under ‘Interpretation’.


    
      
        
          Figure 4.5


          Small groups are always helpful
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            Child ___________________________________ Date __________________________


            Age ______________________________________ Time __________________________


            Observer _________________________________ Location ______________________


            Type of Development ______________________________________________

          
        


        
          	
            Sample I


            Incident/Observations


            The teacher was telling the story – ‘Rupa Haathi’. In between, she asked whom did Rupa Haathi go first to ask for colours. Kanav said, “Me”. The teacher said, “Look very carefully and raise your hand”. Kanav did not raise his hand and said, “Lion”. The teacher finished the story and told the children to get ready for activity room. Kanav sat on the rug and did not move until the teacher talked to him and then they both went together to activity room.

          

          	
            Interpretations


            Kanav– totally involved in the story.


            • Identifies himself with the character of the story.


            • Teacher fails to acknowledge his participation in the story.


            • His emotions are disturbed.


            • Required the teacher to draw him out of the situation.

          
        


        
          	
            Sample II


            Rani was playing in the block area. She was building a tall unevenly balanced block structure. Gitika, who was in the block area had been watching. She suddenly pointed to that block structure and said, “You need to make that one straight.” At that moment, the entire structure fell down. Rani stamped her feet, kicked the blocks and said to Gitika in a loud voice, “You did it! You made it fall down. You just go from here!” Gitika walked away without saying anything.

          

          	
            • Shows solitary and parallel play happening simultaneously.


            • The child is a keen observer.


            • Emotions of the child need to be handled carefully.


            • Teacher to note the expressions of both the children.

          
        


        
          	
            Sample III


            The teacher was asking problem-solving questions. The teacher asked, “What will happen if all the trees are cut?” Aporva said, “Madam, then what will happen to birds, where will the birds make their nests?”

          

          	
            • Aprova seems to like to participate in group discussions.


            • He likes to answer questions even if they are not correct.


            • Teacher to observe and note the creative potential of the child.

          
        

      
    


    As we see in the above sample examples of anecdotal records, the teacher, rather than recording that a child became angry and showed rejection for her friend for knocking down the blocks, records the actual episode. Similarly, for example, rather than noting that “Aditya was happy outside today”, she should note, “Aditya jumped from the second bar of the climbing apparatus and laughed with joy, “maine kar liya” and smiled as he said, “dekha”. Again it will not be helpful to note that “Priyanka was in bad mood today.” Two weeks later, you will not remember why Priyanka was in bad mood. The dated anecdotal notes help in reviewing the child’s progress in given areas at particular occasions.


    The teacher can also hang a cloth bag having pockets for each child on the classroom door. Then label each pocket for each child with her/his name along with picture logo. She keeps the notes or index card about her/him right there. This may be very handy to jot down the observational notes.


    Sample Activity Analysis Sheet


    Theme: My Senses Group: Toddler (3-4 years) Date:


    
      
        
        
        
        
      

      
        
          	
            Area

          

          	
            Activity

          

          	
            Objective

          

          	
            Observation Notes

          
        


        
          	
            Physical and Motor

          

          	
            Balance beam

          

          	
            Foster coordination of bodies in balancing and spatial awareness


            Talk about feeling body as it moves.

          

          	
            Children really enjoyed walking on the balance beam. I emphasised on spreading their arms so that they find balancing easier. Later on they joined the two balance planks and modified the activity to satisfy their love of riding toy cars on it.


            Next time I will have the toy cars riding separate from the balance plank so that the activities don’t interfere with each other.

          
        


        
          	
            Creative and Aesthetic

          

          	
            Foot printing

          

          	
            • Concentrate on touch and sensation via feet.


            • Provide creative experience

          

          	
            • Children need to sit on chairs while doing foot printing, not standing as painting was very slippery. It requires lots of clean up and safety.


            Next time I will do it with children sitting on the chairs.

          
        

      
    


    4.3.3 Samples of Children Work or Portfolios


    These are collections of work that a child does over time. Keeping children’s work in a portfolio can provide lot of information about them. These samples will help the teacher to understand and record each child’s progress in drawing, attempts at writing and other areas of development. Whatever the child creates, such as scribbling, colouring, beginning state of writing, clay modeling, etc., are the kinds of samples of child’s work. The teacher should keep several examples of work of the children. In this way she can see the process the child uses to create something. She should create children’s display work area and display their work in that area.


    “In one of the ECE centres there was one child Riyaz who used to draw only with black crayon. Once a teacher encouraged the children to draw members of their family. This child Riyaz drew two figures. He used red and blue crayon for one figure and he literally smudged black colour in the drawing of another human figure. The teacher asked why he used black in that particular figure, whereas the other human figure was very colourful. He replied the colourful figure was his mother and the black one was his father. Later on the teacher talked to this child in-depth and also with his mother, and came to know that his father used to come drunk every night and beat his mother and sometimes Riyaz also. That day in the ECE center when Riyaz was using the black crayon in his free hand drawing he was using the process of colouring to vent out his feelings.”


    In the above case the teacher kept the sample of child’s work and wrote down her observation notes. This would always help the teacher to understand Riyaz. Without documentation of a teacher’s observation and enquiry, Riyaz drawing on family was just a bad or dirty drawing. In a quality ECE programme when the teacher jots down the observation notes for a particular drawing it becomes an important piece of work helping her to understand the child and his pent-up feelings. Parents often get surprised to see the child’s work when teachers share the portfolios during parent teacher meetings.


    Children’s thinking and learning processes are also documented in the portfolios. It is good to build a balanced portfolio—it should have not only excess of creative art samples, but also have entries about physical, social and language development. Child’s name and date should be written on each work product. Whenever children are ready to copy their names let them do so on their work product as functional practice in letter and numeral formation. Never force the child and it may not be considered as a hint to begin formal writing. Identify and annotate each work product of a child. Annotations also include observations by teachers. For example, in assessing fine motor skills, make observations about children’s grasp, strength and coordination. Similarly if you are keeping anecdotal records or jottings in the child’s portfolio, arrange them in chronological order and it will be very helpful if you code them with coloured pens or stickers as you can relate them to language, fine motor or social development.


    Types of items that can be included in portfolio:


    • Work samples and products (sample of drawing, printing, pasting, attempts of writing, practice work sheets, any other art medium)


    • Photographs of a child engaged in any activity area/work/play


    • Photographs of collage prepared by child/children


    • Audio tapes and video tapes


    • Interviews--- audio and video


    • Organised and structured observations, performance assessment


    • Anecdotal records and jottings


    • Dictated drawings


    • Participation chart—what a child did on a given day or during a given period.


    Remember portfolios are a rich source of information for communicating with and about children and their learning. It helps to capture many dimensions of children’s development and learning. It is difficult to incorporate into a portfolio everything you need to know about a child but try to make each item that goes in the portfolios as informative as possible such as work samples, photographs, drawings etc.


    4.3.4 Photographs and Videotapes


    The teacher can also take photographs or videos to record children at work in all the areas of development. The teacher can capture specific shots like how a child builds a tower, how she solves puzzles, how they behave in dramatic area or doll’s corner or how a child help or share with others. Videotapes or CDs can be shared with families so that parents know what their child might be doing during the day. The teacher can also do audio recording especially in the activity areas where children are interacting in small groups. It is very effective if children conversations are taped regularly. For example, you can tape when children are retelling the story. CDs can be very good tools in helping parents see the progress of their children. Videotapes and audiotapes help teachers to assess the child and also boost the motivation and confidence of children. These tapes can also be used during parents’ interaction programme and teacher training programmes. Teachers can also design suitable classroom strategies by viewing and listening to these tapes.


    4.3.5 Checklists


    Checklists are a list of learning outcomes, behaviours, or traits of a child in a particular developmental area. A teacher is to determine whether these traits exist in a child or not. She has to mark on the checklist as “yes” or “no” to indicate whether a particular child exhibited a behaviour during that observational period. This is an easy method of assessing behaviour or traits. The checklist includes a wide range of behaviours and skills to assess young children in preschool. It helps in describing the child’s unique development and her strengths and weaknesses.


    Although checklists provide pretty good and valuable information, they also have some limitations that need to be looked into. For example, a teacher is observing children (with checklist in her hand) in the outdoor equipment. The teacher may write “yes” in her checklist when she observes Ankita can climb up and down on the climbing equipment. Ankita normally shows her reluctance in climbing but that day the teacher and peers encouraged her to climb. One of Ankita’s friends also called her, “See Ankita I’m also climbing, come after me.” All the children started clapping and encouraging Ankita. Now these observations should also be noted along with “yes” to capture the full details. While developing checklists the teacher can create a blank column to record such specific behaviour.


    Teachers can use and complete the checklists quickly and at the same time provide valuable information about child’s behaviour by jotting down short notes in the column provided.


    1. Sample Checklist for Fine Motor Skills


    
      
        
        
      

      
        
          	
            Name ______________________________________________________


            Age ______________________________________________________


            

          
        


        
          	
            Skill

          

          	
            Evidence

          
        


        
          	
            – Zips zippers

          

          	
        


        
          	
            – String beads or other small objects

          

          	
        


        
          	
            – Completes puzzles of 4-5 pieces

          

          	
        


        
          	
            – Buttons/unbuttons

          

          	
        


        
          	
            – Connect interlocking blocks

          

          	
        


        
          	
            – Stacks objects correctly

          

          	
        


        
          	
            – Traces around object

          

          	
        


        
          	
            – Cuts well with scissors

          

          	
        

      
    


    2. Sample Checklist for Cognitive Development


    
      
        
        
        
        
        
        
      

      
        
          	
            Name of the Child _______________________________________________


            Date _____________________________________________________________


            

          
        


        
          	

          	
            Monday


            Date

          

          	
            Tuesday


            Date

          

          	
            Wednesday


            Date

          

          	
            Thursday


            Date

          

          	
            Friday


            Date

          
        


        
          	
            Classifies two categories

          

          	

          	

          	

          	

          	
        


        
          	
            Classifies three categories

          

          	

          	

          	

          	

          	
        


        
          	
            Solved simple puzzle
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    4.3.6 Talking to the children in-depth provide great insight into how they perceive their world. For example, when a child is playing with blocks and constructing, you may ask – “can you tell me what are you making? Which block do you think is heavier? Why do you think so and so on?” You will be surprised as to how children think and you’ll also be able to understand how they view their work. Your talking to the children can be informal and formal as well. The above example is of an informal situation in a block building area. Many times it becomes difficult for the teachers to help the parents to understand how much learning occurs in a play-based ECE programme. One way to help and satisfy parents can be: like after you finish conducting activities on one theme or topic, you can converse with the child, “tell me all that you know about animals.” Open ended questions, such as – “How does an aeroplane fly?” “Can you tell me any story you remember on animals?” “Do you have storybooks at home”, etc. While the child is replying do not contradict, accept the answers. The purpose is to learn more about a child’s thinking process.


    • Teacher should make assessment a regular activity so that she can plan age-appropriate activities and experiences for young children.


    – She may not write an anecdotal record on each child every day; instead do it for one or two children per day.


    – Always stay organised and write down the information in your diary so that you can use it while planning next week’s activities. These information or notes will help you to document progress of ECE programme and the child in particular.


    – Make assessment a regular and normal part of ECE classroom


    • Keep on collecting and recording the information about children along the way. For example, teacher may keep register or prepared checklists ready near the area where the routine activities are carried out. It will become easy for them to make a note, mark a checklist as they observe and play or work with children.


    • Sit or stand at such a place from where you can observe the whole room when children are engaged especially in small group activities. Keep your ears attuned to the conversations of the group.


    Through systematic observation over time teachers are able to generally observe children engaging in daily activities and reflect on the meaning of what they see. For example, a teacher might observe that a child does not participate in classroom interactions nor attempt writing. Now she can draw a meaning from this observation. The critical point is that conclusions should be based on observations of the child over a period of time rather than one time. Successful observations allow teachers and adults to record meaningful details while children are engaged in activities. They can take into account children’s development, interests and needs across different domains of development. For example while observing children playing with blocks and talking together about the colours and shapes of the blocks, a teacher may observe motor skills, cognitive language and social skills.


    4.4 Factors to be considered while observing and assessing the children


    A preschool teacher needs to consider the following dimensions while observing and assessing the children as it is important to respond to their individual differences.


    • Age is an important factor when deciding what activities to provide, how to provide them and for how long. Knowledge of child development is also important for the teachers. For example, she would know that a five-year-old child can stay on particular activity for a longer time than a three-year-old child.


    • There could be a great variance in the Developmental Level (ability and functioning) within any age group. Take for example, amongst three-year old children, some will function like two-year-olds and some like four-year-olds; whereas some are in between. Sometimes a child may show delay in some of the motor abilities. A variance in the developmental levels of children can be observed in the ECE centres/classrooms while children belong to same chronological age. If a child is developmentally delayed or a gifted child, the variance will be even greater. Therefore, it is not right to consider only the chronological age but the teacher may have to individualise learning strategy according to the child’s developmental level. She should assess the ECE programme from time to time to ensure that the needs of all children including those with special abilities are properly met. An on-going evaluation will help her in making modifications in the ECE programme.


    • Teachers often witness gender-based behaviour such as girls preferring to play in doll’s area, pretend and social play area while boys engage in physical and loud play. You need to be aware to encourage all children to expand their competencies. All children should participate in the activities of each activity area. They should be encouraged to play in mix groups having both boys and girls. Similarly, they should help each other without having any gender biases.


    • Each child is unique and learns in her/his own style and as per own pace. Some children grasp the concepts more quickly while others may take some more time; some are independent and do things on their own, while others are relatively dependent. The teacher needs to adjust her activities and role of children accordingly.


    • Most of the children have at least one interest, though all of them are attracted by various activities of the centre. Some like to play with clay, some are fascinated by cars, other like only to be involved in constructing blocks. The teacher can include activities from all areas of the curriculum based on children’s interests.


    • Children, when they come to join the ECE centre, have a differing self-concept. Some of them have a feeling “I cannot do” whereas others are extremely confident. The teacher needs to help the children to think positive. She should help them to know their strengths and teach them to identify resources to solve problems.


    • Children often exhibit different behaviours and skills in different contexts. A teacher may observe that a child’s use of language in the classroom is limited but a parent may observe that the child has a good vocabulary and uses a lot of language while playing with siblings and talking to adults. With this information a teacher can infer that the child is capable of using language in play. She can then plan experiences for active use of language vocabulary.


    To summarise, the process of developing effective practice for observation, record-keeping and quality programme planning must be considered from the perspective of a whole-team approach. By knowing individual difference amongst children and accepting them we can improve the quality of learning experiences for them. When the teacher make a meaningful, interesting and quality ECE programme and implements it with full responsibility and dedication the children will certainly benefit from it.
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