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      As the children who come under the purview of ECCE range from infants to pre-schoolers, it is important that activities and experiences designed for them are developmentally appropriate (NCF-2005).

    


    3.0 Introduction


    Early Childhood Education programme is what happens in the ECE centres. Preschool teachers provide variety of experiences and activities to the children to achieve the desired goals. In every ECE setting, whether it is anganwadi (ICDS), balwadi, or preschool, the developmental levels of the children and their background experiences vary. Teachers and teacher educators are expected to acknowledge these differences in children and plan the ECE programme accordingly. The ECE programme must be age appropriate and relevant to the child’s strengths, needs and abilities. For example, a three-year-old child needs simple, familiar, more concrete and more sensory activities than a five-year-old child.


    Early Childhood Care and Education (ECCE) requires that young children be provided care, opportunities and experiences that lead to their all-round development – physical, mental, social, emotional and school readiness. The curriculum framework and pedagogy for ECCE must be based on this holistic perspective, taking into account the various domains of development, the characteristics of children at each sub-stage, and their learning needs in terms of experiences. It is well known that children have a natural desire to learn and make sense of the world around them. Learning in the early years must hence be directed by the child’s interests and priorities, and should be contextualised by her experiences rather than be structured formally (NCF-2005).


    While planning an ECE programme the teacher must include such experiences and activities that will help children to develop their skills of problem solving, reasoning, constructing, thinking etc., otherwise they will be limited to rote memorisation. Playing, music, rhyming, art and other activities using local materials, along with opportunities for speaking, listening and expressing themselves, and informal interactions are essential components of learning at this stage. We need to provide our young children lots of concrete and hands-on experiences so that they can construct knowledge on their own and develop into creative learners. This can be best met when there are small group activities and experiences encouraging peer group interactions.


    However caution would be against pressuring children into the three R’s (reading, writing and arithmetic) and the early introduction of formal instructions, i.e. against making pre-school into training centres for admission to primary schools. In fact, the suggestion is that ECCE cover the age group 0-8 years (i.e. so as to include the early primary school years) (NCF-2005). The preschool teachers need to sit together while planning weekly ECE programme. The weekly planning will help teachers to work together and they will also be clear about their roles and responsibilities. While planning, quality ECE programme, focus should be on developing a child’s positive self-esteem, inculcate the feeling of “Yes, I can do it!” in all the children, without comparing them with each other or shaming them in front of others. We need to value each child’s cultural background, their unique interests and abilities.


    The goal of ECE is the integrated and balanced development of children. To achieve this goal it is necessary to take a holistic view of their development needs and learning process they go through at different stages. It must provide opportunities and experiences for physical, motor, healthy, social, emotional, language and intellectual development. A good ECE programme calls for a child-centered approach that empowers the child and makes her an active participant in the learning process. In India, the contextual diversities should be given an important place to ensure curriculum flexibility.


    
      
        
          Figure 3.1 Threading beads
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    This chapter outlines a play based developmentally appropriate programme that focuses on the holistic development of the child in the natural setting of the classroom. The chapter has been organised under following headings:


    • Play-based Developmentally Appropriate ECE Programme


    • Development of a Quality ECE Programme


    • Planning Themes and Units


    • Organising Transitions


    • Evaluation of the ECE Programme.


    The Pedagogical Process


    The general objectives of ECCE can be described as follows:


    (a) Laying the foundation for a healthy, productive and satisfying life in the future by enabling the child to develop his/her maximum potential;


    (b) Preparing the child for entry into and success in primary school; and


    (c) Providing support services to women and girls to enable them to enter/continue with education, training, and be part of the workforce.


    To achieve these objectives, the curriculum needs to be:


    • developmentally appropriate, activity-based and related to the child’s needs, interests and abilities, according to age.


    • an integrated set of experiences to foster holistic growth and development in all domains, such as health and well-being, and cognitive, physical, social, emotional and language development through an interlinked approach.


    • flexible enough to suit the diverse social, cultural, economic and linguistic contexts of our country, as well as adaptable enough to suit individual differences among children.


    • able to help the child to adjust to the routines of primary school as well as to the demands of more formal teaching.


    The ECCE teacher needs to be equipped with an understanding of the following basic principles:


    • Play as the basis for learning


    • Art as the basis for education


    • Recognition of the special features of children’s thinking


    • Blend of the textual (basic literacy and numeracy) and the cultural


    • Mix of formal and informal interaction


    • Experience of both familiarity and challenge in everyday routines


    • Primacy of experience rather than expertise


    • Developmentally appropriate practice and flexibility


    • Use of local materials, arts and knowledge


    • Integration of health and well-being based on healthy habits.


    Before spelling out the implications of these principles in greater detail, it would be helpful to look briefly at the following:


    (a) the various domains of development.


    (b) developmental characteristics of children at different ages; and


    (c) the nature of children’s learning needs.


    (Source: Position paper in early childhood education, National Focus Group on ECE, NCF-2005, NCERT)


    3.1 Play-based Developmentally Appropriate ECE Programme


    During the early eight years, play is an essential part of the quality ECE programme. During these important years a child’s physical, motor, intellectual, social and emotional growth should be supported by their homes, child care centres, preschools, primary schools and community. These areas of development together give us a picture of the whole child Developmentally Appropriate Programme believes in the thinking that each child learns and develops differently. Developmentally Appropriate Programme (DAP) gives importance to the children’s natural social nature of learning and values their cultural and linguistic diversity. It also believes that young children need such an environment that encourages them to interact at their own level of development with a minimum amount of teacher interference. Good ECE Programmes are age appropriate and focus on age appropriate activities to see what is developmentally occurring with young children as they grow. To make it simpler, Developmentally Appropriate Programme is not just what we do with our children, but how we think for them, about them and the programme. DAP suggests that we need to value what young children are doing and learning in a child centered classroom. The teacher should observe her children and set up the environment to match the skills of children.


    3.1.1 Importance of Play


    Play comes naturally to a child. It can start wherever the children are, as they can engage immediately. Play provides learning experiences to the child in a concrete form and thus makes the child an active participant directly influencing all areas of development. Many researchers have studied children as they play and found that play affects many different areas of skills and general development.


    Play-based ECE programme is flexible which can be easily adapted by teachers for all age groups (infancy through preschool). Play-based programme is child-centered, active and caters to individual needs, interests and abilities of children. It is an integrated, interactive, balanced and process-oriented programme which fulfills the developmental objectives.


    Play promotes and encourages social and emotional development
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          Figure 3.2


          Play is a way of doing things

        

      

    


    Children get feelings of success and self-esteem by positive play experiences. Play gives children the opportunity to express their ideas and feelings. As children express their thoughts they learn to handle and control their emotions. In a carefree and stress free environment they experiment with materials, find new solutions and use their ideas. Play allows the optimal meaningful development of the child. It fosters self-actualisation and self control in children and also helps them to make decisions in particular play situations. Play, according to Piaget, motivates children to interact with other children and when they do so, they become less egocentric and more aware of others. Play indirectly provides such social skills which are necessary lifelong such as, while playing with other children they get practice in taking turns, negotiating conflicts, in being less selfish, less bossy and less shy. Self-regulation is a necessary skill for success in life. Children need unstructured free play time to develop these abilities. The daily schedule of the quality ECE programme must include activities that promote social and emotional development.


    Play promotes important mental capabilities


    Play gives children the freedom to imagine, explore, investigate, discover, experiment and to create. It unfolds children’s curiosity, and enhances creative-thinking and problem-solving abilities.


    Play is an activity by which the young child learns about herself and about the world. What play like to us is actually work for the child. In a good ECE center where opportunities for play are provided, cognitive development is nurtured and enhanced. Play also enhances children’s school readiness. Readiness skills are best developed through purposeful play activities. It is for the preschool teachers and other care-givers to offer ideas, equipment and environment which allow children to learn and explore. Children’s attention span also gets widened when they are interested in activities.


    Play promotes vocabulary and expands language development


    Play fosters language skills. Through play children get opportunities to use new words, interact with other children and listen to others. Communication skills are best developed when children are given opportunities to play in small groups. As per research findings children who have strong oral language skills often have strong reading and writing skills. In contrast, children with oral language problems are at higher risk of reading and writing difficulties (Scarborough, 2001). Opportunities of free play support the child’s ability to communicate, and to express and understand feelings. It also supports development of skills related to thinking and problem-solving, developing and maintaining relationships. Learning to understand, use and enjoy language is the first step in literacy, and also the basis of learning to read and write. This is referred as the initial stage of emergent literacy and it extends through the preschool years. During this stage young children look at books, interact with books, charts, posters, magazines and other forms of print in their immediate environment. They begin to identify words that rhyme, match letters, recognise letters, pair the letter with the sound it makes, pretend to read, scribble and write. Children learn more by being involved in practical activities promoted through play. During early childhood years children first learn to use oral forms of language i.e., listening and speaking and then they begin to explore and make sense of written forms i.e., reading and writing. Teachers and parents need to join in this play, both by talking with and listening to the children, taking into account their interests and previous experiences. A teacher can record observations on children’s play, learning and language achievements.


    
      
        Play enhances creativity and imagination where children produce fresh, innovative ideas in the process of pretend play. Play is believed to be the basis for learning (Piaget, 1962).

      

    


    Play promotes motor development


    Play provides the physical activity needed to strengthen and coordinate young children’s muscles and bodies. The large muscles are used for running, jumping, throwing, catching and skipping etc.


    Children should be given lots of opportunities to practise these skills so that their bodies grow strong and healthy. In addition children also need opportunities to use their small muscles which are developed through muscle activities such as play with clay, stringing beads, colouring, using scissors, using manipulative toys etc. Active physical play includes activities that use physical movements to allow children to use their energy, and it gives children the chance to develop gross and fine motor skills, learn new things as well as socialise.


    3.1.2 Developmental Play Stages


    Teacher also needs to remember that play does not just vary by activity or age either, for example, as newborns and infants, a child is engaged in random movements. This is unoccupied play and it sets the stage for future play exploration. And then comes the solitary play where a child (toddler) plays alone and independently and keeps herself busy and entertained. This type of play is mostly common in younger children ages 2-3. The third type of play is onlooker play in which a young toddler simply observes other children play and does not participate. The fourth type of play is parallel play that can be observed in older toddlers. Here two children are playing side by side but involved in their own world. In a parallel play a child has little social contact with her nearby playmate. Here a child individually plays with her toys similar to those used by children sitting nearby. In associative play three to four-year-old children are engaged in the same play activity, playing separately from one another, but no attempt is made to divide the play tasks. Children are involved with what the others are doing, for example, children involved in building blocks. Cooperative play is the next stage in which four-year-old children come together in a group and start playing together. This type of play is common in relatively older preschoolers, for example, children playing a board game, making a puzzle together, or playing ‘house-house’ or an outdoor game.
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          Figure 3.3


          Play flourishes in an atmoshphere of acceptance

        

      

    


    3.1.3 What does play include?


    Play can include running, jumping, drawing lines, dabbling in colour, putting together puzzles, matching and pairing activities and so on. Young children do not distinguish play activities aiming to enhance cognitive development from those related to physical development. Neither do they separate play activities that promote mathematical learning from those that promote language learning.


    Children’s play can be divided into the following categories:


    • Active play: walking, running, jumping, climbing, crawling, and other use of large muscles as well as music and movement activities;


    • Quiet play: pretend reading, stringing beads, colouring, free drawing, painting and other art activities etc.;


    • Cooperative or social play: games and activities that involve more than one children;


    • Solitary play: drawing, colouring, or any such activity that involves only one child;


    • Manipulative play: together making puzzles, building with blocks, solving problems, or any such activity that involves eye-hand coordination or fine motor skills;


    • Creative play: art activities such as painting, clay molding, tearing and pasting, telling stories, story making or any such activity that involves a child’s imagination;


    • Dramatic play: dolls play, dress-up, dramatisation, make-believe play or any such play that involves pretending.


    There is a widespread acceptance of the idea that play in early years is very important. However at the practical level, sometimes even aware parents view play as a sheer wastage of time. Play is too often replaced with workbooks without giving children enough play experience with concrete and manipulative material. While ECE teacher educators and researchers give importance to play in ECE programme, many parents generally question their child, “what did you do at school today?” and they become upset if there is one word answer from their child– “play”. Teachers need to help parents to understand that children learn while playing. Play in a way is work for the children, and not just entertainment. It is a valid and an important way of learning, for example, children learn to put parts together to form a whole when they work on a puzzle. Young children need to feel successful in what they do. Teachers need to plan very carefully to ensure their success. Quality play experiences include all aspects of development i.e. physical, social, emotional, language, creative and cognitive.


    One of the complaints voiced most often about a play-based ECE programme is the absence of emphasis on the teaching of the Three R’s – Reading, Writing, and Mathematics. It would be unfair to young minds at this stage to expect them to grapple with the abstract. For example, learning the vocabulary of quantity - heavy-light, more-less, few-many is difficult but understanding the difference through activities would clarify pre-number concepts. Children can grasp these notions through activities, games, worksheets and other sensorial sources such as play with objects or dramatic acts. Worksheets should be given to the children only after plenty of concrete experiences and activities. Art activities converge with pre-literacy tasks. For example, children need to participate in as many emergent literacy activities as it will promote familiarity with labels and help them identify sounds and words, listening to stories and poems, going on field trips, looking at books, charts and posters. These play activities are basic to initiating an interest in reading and writing, and preparing children for formal reading, writing and arithmetic. Children must feel safe and should be able to express themselves without fear.


    The EC classroom will hold a special meaning if children are permitted to play and work in small groups and join together to perform a large group activity. Play based classrooms need to be organised so that they have both small group areas as well as ‘big circle time’ for the whole group to meet and interact. A child who wishes to work alone for some time should also have the space and freedom to do so. Teachers who observe children as they play can gain important insights into what children are thinking and feeling. Children need adults who value their play. While providing play activities it is necessary to provide variations and reinforcement in activities. (Please refer to Annexure –‘A’ for sample Activities and games)


    3.2 Development of a Quality ECE Programme


    Planning and scheduling are an important part of creating and implementing the ECE programme. Goals are essential to the ECE programme. Although the ECE programme is play based and flexible, planning helps the teacher to think ahead. The age and developmentally appropriate programme needs to cover all areas of development – physical, social, emotional, cognitive and language. Programme planning in the early childhood years does not mean planning a rigid time table.


    The content for the ECE programme should come from following sources:


    1. Observation records of individual children


    2. The goals that a teacher has set for the children


    3. Understanding of children’s interest, needs, strengths, characteristics and circumstances


    4. Teacher’s knowledge of children and their development. (for example, she knows that the younger the child, more flexible the schedule should be, or three-year-olds need simpler, toys and more sensory activities than five-year-olds, etc.).


    Every ECE center should make a list of purposes or long term goals, for example, what are we trying to achieve by planning this programme? What should a parent expect a child to achieve by attending a preschool for two years? What approach would the school follow? Goals and objectives constitute the why of the curriculum. Goals provide the purposes of teaching. When we talk about long-term planning, we are referring to the goals of ECE programme and when we talk about short-term planning, we refer to its objectives. Long-term goals serve as the basis on which teachers design specific short-term objectives to guide programme planning. Objectives should be very specific and should clearly state the purpose of the activity.


    In long-term planning, the teaching team looks at the entire school year. It is planning for the full academic year. They discuss what would happen when the children come to school, what topics would be introduced, how to involve parents in ECE progamme and so on. They also discuss about special events, visits, visitors, holidays, etc. Long-term planning is a general blueprint of the major events of the year. It helps the teachers to review the developmental milestones. Teachers need to plan the activities that lead children through these stages. Themes and unit planning will help you in integrating children’s needs, interests and abilities.


    Short-term planning is done term-wise, monthly, weekly and finally on daily basis. Through discussions, teachers decide topics, themes, activities related to the topic, visits/visitors and what changes they will make in the activity areas. Teachers discuss the interests, needs and problems of individual children and the sequence of activities in a day’s plan. They prepare materials related to the topic of the week. They note and plan for special events such as birthdays and holidays. They plan a balanced and flexible day’s programme.


    3.2.1 Devising the Daily Balanced Schedule


    During the early years, repetition is an essential form of learning. A daily schedule is the planning of the day by time and activities Therefore, the daily schedule should include certain basic activities every day. This gives children a sense of security. Well planned daily schedules help parents to understand the order of the day, and support teachers to plan age appropriate activities for children. But the routines should not be rigid. They should be flexible, open to suggestions from children, able to accommodate unexpected events such as a visitor or a celebration. There should be room for adapting according to children’s changing attention spans and shifting moods.


    The characteristics of a daily balanced schedule are as follows:-


    • It should be age and developmentally appropriate.


    • It should provide for active and quiet activities/experiences.


    • It should provide alternating periods of structured and unstructured activities.


    • Children should have daily opportunities for indoor and outdoor play.


    • It should provide for balanced experiences through individual, small group and large group activities.


    • It should also include traditional large-group activity i.e., circle-time, when the children sit in a circle and teacher discusses a topic, any experiences, stories, etc.


    • While planning is essential, there must be flexibility in a day’s programme, for example, free play may be planned for about 30 minutes, but if the children are involved and interested in an activity, it may be extended to 45 minutes. It has been seen that often children are rushed from one activity to another or sometimes the activity is stretched just because the lesson plan indicates that at 12.00 p.m. dramatic play is scheduled. Flexible schedule allows flow of activity.


    • Changes in planning must be spontaneous and teacher should take advantage of teachable moments. For example, one day a small little piglet came close to the outdoor play area. The children were excited and started asking questions. A good and wise teacher can take advantage of this and help children to satisfy their curiosity by talking about the piglet.


    • Every day there should be some time where the child can select and choose her activity center.


    • Daily planning should be such that it allows time for teachers to observe children, talk with them and work with them individually and in groups.


    • Time must be allocated for transition from one activity to another.


    • Extra time must be allocated for moving the children from one room to another such as activity room, music room, etc.


    Some suggestions for the teachers:


    • Write the plans in a diary. It helps to provide structure to the programme. Writing plans in a diary also helps in keeping a record of activities.


    • Prepare a web chart or a web programme plan as a visual scheme that depicts relationships between a theme and developmental domains/activity centres. Fig. 3.4 and 3.5 provides sample programme planning webs.


    • Try to put more challenging activities in the morning as children are fresh at that time.


    • Consider each child‘s energy level and health condition in planning activities.


    • The order of activities must be formulated, whether the day begins with an activity or free play.


    • The teacher must understand that all developmental aspects depend on each other. When children are playing with manipulatives or working on puzzle, they may use mathematical reasoning, language skills, or trial and error strategy to solve a problem. These learning skills are not separated into different content areas but occur simultaneously. Learning is interconnected and integrated. Therefore, the day must be planned and organised before the children enter the classroom.


    • Programme planning varies with the age of the children and length of day.


    
      
        According to Webster and Schroeder (1979: 66), “No timetable can be, or should be, adhered to too rigidly in an early childhood classroom”.

      

    


    Sample daily schedules for different stage groups have been provided at the end of this chapter. Also note that the lesson plans suggested in this handbook are activity oriented.


    3.2.2 Organising children in groups


    Young children need individual attention and care. In play based ECE programme teacher plans activities and accordingly makes children sit in large groups or small groups. For example, children need to sit together in large group for activities such as story-telling or when the teacher is talking about concept, such as animals, water, etc. Every day in a balanced ECE programmes, children should have time for three types of interaction– individual interaction, small group experiences and large-group activities. These groupings help both the teacher as well as the children.


    Children learn better and interact more in small groups and it becomes easier for the teacher to observe, understand and interact with each child. Small group activities encourage more conversation and learning, and check unwanted behaviours. Small group activities encourage the children to take responsibility for their learning in a controlled environment and teach them independence and self-discipline. Small group activities help the teacher to observe and evaluate the child’s progress in a better way. In a small group, children learn more effectively than in large groups and the teacher has the opportunity to give immediate feedback. The length of group time is determined by the age and development of the young children. At the beginning of the year group time may last only ten to fifteen minutes. Gradually lengthen or shorten the time as indicated by children’s interest.


    The teacher may be guided by the following considerations while grouping the children:


    • Group the active children with those who don’t normally interact during small group activities.


    • Keep group sise small (five to six in one group).


    • There should not be any gender disparity while dividing groups.


    • Keep in mind the age and abilities of children. Form heterogeneous groups. For example, pair the children with others who will complement their personality tracts and help them achieve their learning and developmental goals.


    • The teacher should adjust her lesson plans and assessment to meet each group needs.


    Some suggested activities for the ‘small group time’:


    • Threading beads, pipe cleaners


    • Completing puzzles


    • Building blocks


    • Completing pattern


    • Looking at books


    • Sorting objects


    • Making collages


    • Play dough/plasticene/clay modeling


    • Simple lacing/sewing activities


    • Water colouring/painting


    • Tearing/cutting and pasting


    • Play with dominoes


    • Teacher – involved conversations in a small group


    • Emergent literacy activities


    • Play with manipulative materials.


    Some suggested activities for the ‘large group time’


    • Morning singing time


    • Read aloud story time


    • Picture reading/vocabulary development


    • Rhyming activities


    • Theme based conversation


    • Snack time


    • Alphabet and word wall activities


    • Music and Movement activities (songs, finger plays, rhythms and games)


    • Group reading readiness activities


    • Group writing readiness activities


    • Group games


    • Children sharing.


    
      
        Ensure that Materials


        – Are available for each child


        – Are attractive and inviting


        – Can be


        manipulated by the children


        – Are appropriate to the age of the children.

      

    


    3.3 Planning Themes and Units


    The words THEMES and UNITS are often used interchangeably and even referred by ECE educators as “thematic units”. Thematic approach should be used to introduce children to different types of activities that require active exploration, problem solving and acquisition of a specific concept or skill. A unit is a section of an ECE programme and is based on the ‘Theme’ around which the activities are to be planned. The programme plan of ECE must be relevant to the child’s developing needs and abilities. That is why it is important to do a need assessment in advance which should be followed by continuous evaluation throughout the programme. The theme based plans must provide lots of opportunities for healthy social, emotional, physical, motor, and intellectual and language development, helping children to learn and grow in an integrated manner. Theme teaching involves creating many activities around a central idea. The teacher should examine each activity area and determine how information about a particular theme could be provided in as many areas as possible. The activities should be woven into every part of the programme plan within a flexible time frame, ranging from several days to a few weeks.


    This chapter presents sample theme as a concept or topic “On Plants” and web plan on “My Senses”. The teacher should always remain flexible, innovative and responsive to her children. Developing a list of themes is usually the first step. This will help the teachers as they develop lesson plans and activities, games and songs that fit in that plan. She then determines the specific objectives and understandings that she would make her children to grasp as a result of the’ Theme’. Teachers have to brainstorm the themes and activities that might be incorporated into the unit.


    Themes can be organised weekly, bi-weekly or monthly. Select the theme that relates to the children in your class according to their experiences, age and stage of development. The teacher can also select children’s storybooks according to the theme but in case she is not able to find topic-based story she can select any story. List activities that require prior planning such as nature walk, festival celebrations, and field trip or invite guest and parent.


    The sequence of theme planning could be as follows:


    1. Select themes and write down the specific objectives.


    2. Plan and select activities to support the theme (refer to annexure ‘A’ for sample activities).


    3. Decide the sequence and duration of activities i.e., which activity will be done first, second etc. and for how long.


    4. Write down objectives for theme or activity and prepare the lesson plan.


    5. Collect and prepare materials, resources and plan activities.


    6. Organise the room environment i.e. display according to the theme or activity planned.


    7. Finally ensure that there is a balance in day’s plan.


    
      
        Themes That Could be Planned for Children In The Early Childhood Years


        • Myself /All about Me


        • My Family and My Home


        • My five senses (seeing, hearing, tasting, smelling and touching)


        • My Body


        • Animals – specific categories (farm animals, zoo animals, birds, insects, dairy animals, animal babies, fishes, pet animals etc.)


        • Colours in our world


        • Shapes in our world


        • Plants and trees


        • Houses


        • Air


        • Water


        • Transportation


        • Flowers


        • Numbers


        • My Community


        • My Friends


        • Seeds


        • Seasons (summer, rain and winter)


        • Festivals (national/tribal/religious/regional)


        (These themes can be modified to fit any age group and different activities under these themes could be developed for different age groups).

      

    


    3.3.1 Unit plan


    Once a theme is chosen, the teacher is ready to construct a unit plan. Unit plans are an important part of planning. It includes numerous activities and games to carry out the plan. Just brainstorm a topic or theme in various areas of ECE programme i.e. motor, cognitive, language, art etc. Plan an integrated unit based on concepts that are relevant to young children’s lives. The unit plan includes more activities than actually required for a lesson plan. Unit plan itself is like an activity. It helps and encourages the teacher to select the best activities for the theme and meet the needs of the children in the classroom. For example, a theme on “Plants” has been selected.


    A sample unit plan on “Plants” for 4 to 6-year-old children could include the following suggested activities.


    Suggested Activities under Unit Plan on ‘Plants’


    Brainstorm activities on theme “Plants”


    • Field Trips and Nature Walks


    • Nature walk to look for plants


    • Plant nursery


    • Flower shop


    • Houseplants at home


    • Plants in preschool/ECE Centre


    • Art related Activities


    • Leaf printing


    • Colouring with flowers


    • Plant collages – dried leaves, dried flowers, twigs, seeds etc.


    • Seed pasting


    • Paper folding – flowers, trees


    • Musical Activities


    • Songs/rhymes about plants


    • Creative and rhythmic movements such as plants moving in the wind, growth of plant from seed to plants.


    • “Musical chairs” in which picture of vegetables/fruits are kept on the chair and when the music stops, directions are given, such as “All the carrots stand up and jump around the circle”.


    • Visitors


    • Florist


    • Gardener showing plants in the school/nursery and talking about how to take care of plants at home.


    • Activities for Language and Literacy Development


    • Conversation on plants, leaves and seeds


    • Poems and rhymes


    • Stories about plants


    • Language games on plants


    • Showing and discussing about plants (their colour, sise, texture, smell, etc.)


    • Creative language or oral brainstorming with open ended sentence: “If I were a tree, I would –”


    • Scientific Discussion


    • How plants grow


    • Needs of plants – sun, water, air


    Let the children observe – leaves, flowers, stem, bud, and root. Also show the real plant and the picture as well).


    3.3.2 Lesson Plan


    After the unit is seen in broad perspective, weekly lesson planning comes in. The lesson plan gives you directions for specific activities. It provides the strategies and methods to conduct the activities in order to achieve the goals and specific objectives. Once the teacher starts writing plans for every lesson, planning becomes a habit. A lesson plans includes the following:


    1. Goals and objectives


    2. The activities/experiences to achieve them


    3. The materials to be used


    4. Evaluation of the lesson


    As the teacher plans for the daily, weekly, bi-weekly or monthly activities, she should consider the following points:


    • Plan in team. Brainstorm ideas for activities and games. The simplest way to do this is to prepare a “weekly activity plan at a glance” as per the format shown in Table 3.1.


    
      
        Table 3.1


        Weekly Activity Plan at a Glance


        
          
            
            
            
            
            
            
          

          
            
              	
                Theme: _______________ Date: _______________ Teacher: ________________


                Age of Children:

              
            


            
              	
                Planned Activity for:

              

              	
                Monday

              

              	
                Tuesday

              

              	
                Wednesday

              

              	
                Thursday

              

              	
                Friday

              
            


            
              	
                Language Development

              

              	

              	

              	
                

              

              	

              	
            


            
              	
                Motor Development

              

              	

              	

              	

              	

              	
            


            
              	
                Cognitive Development

              

              	

              	

              	

              	

              	
            


            
              	
                Creative Self

              

              	

              	

              	

              	

              	
            


            
              	
                Social Development

              

              	

              	

              	

              	

              	
            


            
              	
                Special activities for children with special needs

              

              	

              	

              	

              	

              	
            


            
              	
                Emotional aspect– understanding feelings

              

              	

              	

              	

              	

              	
            

          
        

      

    


    Although the experienced teachers clearly understand the objective for each activity, new teachers or student teachers often do not have this clarity and so it is essential that they use a chart as shown in Table 3.1 as well as in Table 3.2. When the teacher writes down the objective for the activity, it clarifies the purpose and it also becomes easier for her to explain it to the parents why various activities that look like “just fun and play” are included in the programme.


    • Organise the classroom and activity areas. Display according to the theme. A well-planned and attractive environment facilitates learning.


    
      
        Table 3.2


        Examples of Possible Activities


        
          
            
            
            
          

          
            
              	
                Area of Development

              

              	
                Activity

              

              	
                Purpose/Objectives

              
            


            
              	
                Language Development

              

              	
                • Encourage conversation between children in the morning.


                • Show and talk about plants while watering them.

              

              	
                • Receptive and expressive language by increasing pleasure in communication.


                • Increased comprehension of new vocabulary.

              
            


            
              	
                Physical and Motor Development


                Gross Motor Skill

              

              	
                • Putting drops of water in the glass with dropper.


                • Using outdoor equipment such as ride on tricycle.

              

              	
                • Fine muscle–eye-hand coordination.


                • Large muscle – develops leg movements and balance in a body.

              
            


            
              	
                Cognitive Development

              

              	
                • Educational dominoes


                • Button box


                • Soaking rice

              

              	
                • Matching skills


                • Classification or sorting skills: sorting according to the category of sise/ colour.

              
            


            
              	

              	
                • Eating banana (sequential thinking cards)

              

              	
                • Cause and effect: soak some rice in water, leave some out, and compare.


                • Temporal ordering: place cards in order (from left to right direction) in which they will be used.

              
            


            
              	
                Social Development

              

              	
                • A group of children will spread the plastic sheet for nutrition time.


                • Gently push younger child on swing.


                • Cleaning off the activity table after the work is over.

              

              	
                • Generate cooperative behavior.


                • Experience satisfaction in helping another person.


                • Experience pleasure in work and helping the group.

              
            


            
              	
                Emotional Development

              

              	
                • Playing in the doll’s corner.


                • Kicking ball / playing with hammering toys.

              

              	
                • Expresses angry feelings indirectly / releases pent up emotions.

              
            


            
              	
                Creative and Aesthetic Development

              

              	
                • Collage


                • Block building


                • Think of ways to cool a hot glass of milk.

              

              	
                • Use art material to experience pattern and design.


                • Imaginative and constructive play helps the child to construct in her own way.


                • Foster development of creative problem solving.

              
            


            
              	
                Plans for children who have special needs

              

              	

              	
                The teacher will make adaptations according to the individual needs of students.

              
            

          
        

      

    


    • Always write the lesson plan as this will reveal your thinking.


    • Post it to the parents as well. Special letters sent home on a monthly basis promote trust and quality partnerships between teachers and parents. Such a letter may discuss the theme the children would be exploring and also offer home activities that parents can do with children at home to add experiences external to the classroom. (See Fig. 3.4).


    • Remember to plan for a bad weather such as rainy day, too hot or humid day. You can keep a new storybook, new game, art activity, flannel board story, new puppet in a special box to use for such an occasion.


    • Consider the following questions:


    • What do the children already know? How can I build on that?


    • Is the theme or the activity appropriate for the age and need?


    • Are there too many or too few activities?


    • Is the lesson plan flexible enough to allow for spontaneous and unexpected events?


    • Is there time for free play?


    • How to improve the activity next time?


    • How to get a feedback to improve the ECE programme/activities?


    • Am I doing sufficient emergent literacy activities?


    3.3.3 Sample Weekly Lesson Plan on ‘Plants’


    Overall Goals


    • To make children aware of nature and environment around them


    • To help children understand and know about types and uses of plants


    • To extend children’s vocabulary


    • To familiarise children with the names and parts of common plants, such as, leaves, flower, fruit, branches, etc.


    Day 1


    Large-Group Activities or Circle time


    • Free Conversation


    Children will be seated in a semi-circle and share their ideas and feelings.


    • Topic based Conversation


    Introduction the Theme - ‘Plants’


    Children will be sitting close to the teacher on the rug. The teacher will begin by singing a rhyme on plants. She will then show a small plant and talk about it. She will also draw the children’s attention towards pictures of plants and trees displayed in the classroom at children’s eye level.


    Nature Walk


    Explain to the children the purpose of visiting outside. Then take the children to the nearby outside area where they could look at different types of trees and plants. Teachers can also utilise this time to reinforce knowledge about parts of a tree (at child’s level) and encourage the children to see that leaves have different shapes and sises.


    Small Group Activities


    Art-leaf Collages


    Divide the children in small groups and make them sit (either on rug or on activity table). Give each group a square piece of chart paper and some glue. Provide different kinds of leaves to the children. Demonstrate and then ask the children to paste the leaves on the paper as they wish.


    Good-bye Circle


    Ask children to bring different types of seeds from their home such as chana, rajma, lobiya, etc. and empty containers for next day’s activities.


    Day 2


    • Let the children enjoy the free play in the activity areas.


    • Then collect the seeds and containers. Talk about them. Put soil in the containers in front of the children. Let each child sow her seeds in the containers. Write each child’s name with logo/child’s photo on the container and keep them near the window.


    Large Group Activities


    Visitor - Florist


    The florist may show and talk about different flower plants, how to take care of them, parts of a flower plant. All plants need air, water and sunlight to grow.


    Music and Creative Movement


    Play music and encourage children to move their body like a tree or plant on a windy day, in the rain, when they do not get water on a hot summer day.


    Story-telling on Plants


    Children will sit close to the teacher and listen to the story on plants.


    Art


    Provide empty and washed salt shakers or any other container to each child (which they have brought from their homes). Also provide some seeds in a bowl and ask the children to put these seeds in a container. Then help them to decorate these seed shakers with coloured paper, wool etc. These shakers will be used during music and movement, and outdoor activities.


    Individual Activity


    Sensory Tray with Wooden Items: These will include toothpicks, wooden spoons, bark, wooden boxes, wooden blocks and sawdust. Show the above items and let the children feel the textures (rough - smooth) and products of wood.


    Small group activity: Age appropriate Readiness Activities


    Good-bye Circle:


    Ask the children to water their container before they leave for home.


    Day 3


    Large Group Activities


    • Free conversation (talking time for children)


    • Conversation on Plants: Ask children whether they look at their plant(s). Ask them to observe what is happening to their plant. Show the picture of growth cycle of plants (always at the child’s level). Explain that just as we grow, the animals and plants also grow. Show the picture of a baby and the latest photo of a child, baby animal and grown up, seed and a plant. Talk about need of plants – air, sun and water.


    Science area: Ask the children to observe the growth of a seed planted.


    Excursion to Nursery: If possible take children to nearby nursery to observe different types of plants.


    Outdoor play: Free play on outdoor equipment and any organised game based on ‘plants’ for gross motor development.


    Story-telling and Song on Plants


    • Individual Activities such as ‘Free hand drawing’ and Small group activities in the Activity Areas along with readiness activity i.e., one group of 5-6 children can be with the teacher for ‘readiness activity’ and other children can be divided into Activity areas. Then the groups can be interchanged.


    Day 4


    Large Group Activities


    • Free conversation (talking time for children)


    • Structured Conversation: Discussion of things that grow on plants and trees. Talk about different types of trees and the different things that grow on them. Pictures of the trees/plants and items or actual items should be used if possible and available. Sing song on plants.


    Story-telling


    Outdoor play: Let the children play freely outside on the outdoor equipment and then let them play an organised game for gross motor development planned by the teacher.


    Planting Song


    Sing this song to the tune of “Farmer in the Dell.”


    It’s time to plant the seeds,


    It’s time to plant the seeds,


    Heigh-ho, the derry-o,


    It’s time to plant the seeds.


    Other verses:


    The warm sun shines all day...


    The rain comes gently down...


    The plant pops through the soil...


    We need to water and hoe...


    We help our garden grow...


    As you sing, invite the children to act out each verse.


    (Author Unknown)


    Small group activities in the Activity Areas along with readiness activity


    Let the children play in the activity centres of their choices such as block building center, art, threading beads, literacy area, etc i.e., one group of 5-6 children can be with the teacher for ‘readiness activity’ and other children can be divided into Activity areas. Then the groups can be interchanged.


    Art Activity: Let children rub a crayon over the paper to bring out the design of the leaf veins. or Carrot Collage (Art). Help children cut paper into carrot shape. Provide tissue paper or coloured paper from magazines (red and yellow). Invite children to tear pieces of both colours and glue this onto the paper, making sure to overlap pieces. The combination of both colors will create a tinted orange carrot.


    Individual Activities: Shape Tracing and Cutting


    Shapes such as circle and tin lids will be made available for the children to trace around. Provide blunt scissors to them to cut out the shapes (under observation of teacher).


    Day 5


    Large Group Activities


    Free conversation: Ask the children to look at their plants. What happened?


    Structured Conversation: Do a recapitulation. Discuss what they have learnt about plants. Let the children use their shakers and sing songs about plants.


    Visitor: If possible, a person can be called to show the children how juice is made (carrot juice, orange juice etc.). The children will then drink the juice. Discuss and show how a product (juice) is made from tree product like carrot, orange etc.


    Small Group Activities


    Along with small group activities in activity centres you can also provide a specific art activity to one group of children such as ‘Art Toothpick Creation’. For this activity provide each child some toothpicks and some glue/fevicol. Draw a picture of a tree on a cardboard and let children paste these toothpicks on it.


    Outdoor Play: “Musical chairs”


    Story-telling about plants


    Individual Activities in Science Area


    a. Let the children continue to observe the growth of their plants in the containers. Every second day ask the children to draw what they observe. In such an activity, children will be constructing knowledge about plants creatively.


    b. Sorting and classifying seeds:-Provide small plastic bowls for sorting seeds by various characteristics, such as their colour, sise, kind, etc. The teacher can provide magnifying glass to look at different leaves.


    3.4 Organising Transitions


    Transitions are those activities or learning experiences that facilitate children to move from one activity to another. Transitions are those times in the classroom schedule when teachers and children move from one place or one activity area to another. These are also teaching techniques of quality early childhood programme. A sensitive and good teacher determines in advance the transition times in the daily schedule so that children do not line up and keep waiting for their turn. Keep a notebook of transition activities.


    As a teacher one needs to understand that young children need time to adjust to change, for example, during small group activities where there is rotation in group activities, the teacher should use a transition activity to help and direct children from –


    • Indoor to outdoor play and vice-versa


    • Child-initiated to a teacher-directed activity


    • Active to quiet activity or vice-versa


    • Toileting, washing hands to nutrition time.


    In case of younger children the teacher needs to help them to adjust while they arrive and separate from their parents. Be patient and help them in learning to listen, sit down and do some group activity for a brief time. It is very important to plan for the transitional activities as it is often seen that teachers do not plan for transition time. During transition time i.e., moving from one activity to other, children often spend much time waiting to move to or begin the next activity in preschool classrooms. For example, all children might be required to wait until everyone has finished their lunch before moving to the next activity, or children might be expected to wait for their vans or buses.


    Clean-up time is a transition time that often presents difficulties. Children do not always feel ready to keep materials back. Sometimes singing together or making up games helps lighten the task. Transitions need to be planned as a vehicle for learning. The teacher should remember that young children are always learning from both planned and unplanned activities. Transitions between activities are integrated into the ECE programme as learning opportunities.


    When the children are little older, transition activities can be used for giving directions, helping them understand the sequence of events etc. When the children get used to the daily routine, the number of transitions can be reduced. They can choose their play and activity areas. While planning for the transitions the teacher might think of following questions:


    1. How do I prepare my children to move from one activity to another?


    2. Do I plan my daily schedule to include transition times and consider what the children would do during that time?


    3. What activities can I do with the children, such as singing rhymes, playing word or guessing games, or doing finger plays so that time passes joyfully as the children wait for the bus or for other children to finish lunch etc.?


    4. Are there too many transitions between activities?


    5. How do I encourage and help children to become more independent as they make transitions from one activity to another (e.g., gathering their water bottles, putting on shoes, keeping back blocks, picking up toys etc.)?


    Examples of Transition Activities


    • After small group activity, ask all children who are wearing yellow to stand-up. Continue calling various colours until all the children stand. Then give directions for the next activity.


    • Play “Simon says” On the last direction, call out any child’s name such as – “Raghu says”, “sit down”. The teacher is now ready for story telling or any other quiet activity.


    • Prepare a set of flannel board circles with each child’s name (with a logo on it) on one circle. Place name side down on flannel board, and take off circle one at a time while saying the child’s name. When the child’s name is called she would choose a poem, finger puppet play or an activity for the group to do.


    • Children gather quickly when you play the tambourine (daphali), dholak or other instrument. Let two or more children play the instrument, while you are waiting for others to gather.


    • Say, “if your name begins with the same sound as banana, ball, you can go to block’s area” and so on.


    • Ask children to help each other (Rahim will you please help Amba find her hair clip?)


    • Sing transition songs to help the early childhood children change activities. Invite the children to sing-along with you, which will improve their language skills and vocabulary, develop self-discipline, and create a joyful and orderly atmosphere.


    For Example:


    1. “Good Bye song”- ( To the Tune: “Are You Sleeping”)


    School is over, school is over,


    Time to go home, time to go home,


    I’ll see you tomorrow; I’ll see you tomorrow,


    Bye, bye, bye; bye, bye, bye!


    2. “Time for colouring” ( To the Tune: “Are You Sleeping “)


    Time for colouring, time for colouring,


    Let’s go colour, let’s colour.


    Time to make a picture,


    For Diwali,


    Fun, fun, fun; fun, fun, fun!


    3. “Calendar song” (To the Tune: “We Wish You a Merry Christmas”)


    We wish you a happy Diwali


    We wish you a happy Diwali


    We wish you a happy Diwali


    All day long


    4. Clean-up song ( To the tune “Mary had a little lamb…)


    “Time to put your crayons away, crayons


    away, crayons away


    Time to put your crayons away


    Now it is activity time”.


    A Sample Parent Letter


    Dear Parents,


    We will be talking about ‘Me and My Environment’ as we begin our theme “Myself”. We will provide lots of opportunities for our children to understand and learn—


    • I am special because I am me.


    • I enjoy discovering, exploring and experimenting.


    • I use my senses to do so many things.


    • I play and learn.


    We will be organising activities for:


    • self-control


    • self-motivation


    • verbal expression feelings


    • self-esteem


    • free and topic based conversation


    • self-help skills.


    Activities that you can do at home:


    • Sing rhymes with your child and record them.


    • Play with your child.


    • Talk with your child.


    • Let your child help you in small things.


    • Make child’s name card for her/him.


    • Make ‘All about Me’ book for your child.


    Kindly send the following for this theme:


    Old magazines (for cutting “my favourite pictures”)


    Small plastic balls (for making puppet)


    Child’s photo and family photo.


    Thank you for your support.


    (School Teacher)


    UNIT PLAN ON COLOUR (Age 3+)


    Visits and Visitors


    • Flower shop


    • Florist


    • Colourful clown


    • Gardener


    • Paint store


    • Garden or Nursery


    • Celebrating Colour Day


    Language and Literacy


    • Create a book on colours and related pictures. Children could cut pictures from magazines on their own of that specific colour.


    • Stories on colour


    • Poems on colour


    • Puppet play on “Colour Story”.


    Art and Fine Motor


    • Easel painting


    • Making ‘specs’ with coloured cellophane


    • Finger painting


    • Thread painting


    • Blot painting


    • Mixing paints


    • Colourful collage


    • Flower and leaf rubbing


    • Threading coloured beads/macaroni/painted clay beads


    Music and Movement


    • Colour song


    • “Musical Chairs” with colours on the back of each chair


    • Creative movements with coloured ribbons/duppattas


    Food


    • Make fruit salad and add food colours to it.


    • Make coloured macaroni.


    • Make coloured rotis of spinach, carrot, gram flour etc.


    Cognitive Development


    • Colour dominoes


    • Visual discrimination colour cards


    • Colour flash cards for sorting


    • Colour self corrective puzzles


    • Cards of animals and birds having different colours


    • Sorting of red and yellow fruits.


    Sample Weekly Programme for PSE Component of ICDS with Anganwadi Children Programme


    The anganwadis under ICDS scheme run the preschool component for two and a half hours. The timing and duration for the preschool varies from state to state. Supplementary nutrition for the children is distributed within these two and a half hours or after the anganwadi time. The time given for the activities as per the sample programme is suggestive. The anganwadi worker can increase or decrease the time according to the needs of the children. Very often we see that there is a space constraint in anganwadis and creating all the activity areas is not possible; so the anganwadi worker can think about developing at least one-two activity area for at least one week and then again she can plan for other activity areas. The following is the sample of preschool education component of ICDS:


    Sample Weekly Programme for an Anganwadi


    
      
        
        
        
        
        
        
        
        
      

      
        
          	
            Time

          

          	
            9.30 to 9.45 a.m.

          

          	
            9.45 to

            10.05 a.m.

          

          	
            10.05 to 10.20 a.m.

          

          	
            10.20 to 10.35 a.m.

          

          	
            10.35 to 10.55 a.m.

          

          	
            10.55 to 11.10 a.m.

          

          	
            11.10 to 11.30 a.m.

          
        


        
          	

          	

          	
            Language

            Development

          

          	
            Cognitive

            Development

          

          	
            Motor

            Development


            Fine Motor/Gross Motor

          

          	
            Language

            Development

          
        


        
          	
            Monday

          

          	
            • Welcome


            • Free playtime


            • prayer

          

          	
            Free conversation and topic based conversation

          

          	
            Activities for Sensory Development

          

          	
            Free play in Activity areas and creative art activities (small groups)

          

          	
            Free play or outdoor

            equipment and organised games on topic

          

          	
            Activity for


            Listening Skill

          

          	
            Story and Rhyme

          
        


        
          	
            Tuesday

          

          	
            -do-

          

          	
            -do-

          

          	
            Activity / Experiences for


            Colour Concept

          

          	
            -do-

          

          	
            -do-

          

          	
            Activity for Speaking Skill

          

          	
            -do-

          
        


        
          	
            Wednesday

          

          	
            -do-

          

          	
            -do-

          

          	
            Activity / Experiences


            Shape Concept

          

          	
            -do-

          

          	
            -do-

          

          	
            Activity for Reading Readiness Activities

          

          	
            -do-

          
        


        
          	
            Thursday

          

          	
            -do-

          

          	
            -do-

          

          	
            Activities for Pre number / Number Concept

          

          	
            -do-

          

          	
            -do-

          

          	
            Dramatisation

          
        


        
          	
            Friday

          

          	
            -do-

          

          	
            -do-

          

          	
            Activities for Pre number / Number Concept

          

          	
            -do-

          

          	
            -do-

          

          	
            Activity for Writing Readiness Activities

          

          	
            Story and Rhyme

          
        


        
          	
            Saturday

          

          	
            -do-

          

          	
            Recapitulation

          

          	
            Activities for cognitive skills


            – Memory / Observation


            – Sequential Thinking


            – Problem Solving

          

          	
            -do-


            (All creative activities develops fine muscle skills in young children)

          

          	
            -do-

          

          	
            Activity for Speaking Skill

          

          	
            -do-

          
        

      
    


    Note: This daily schedule is flexible, depending on the needs of the children and the weather.


    • Half an hour should be allocated for nutrition time, may be in between or after the daily routine.


    SOME SAMPLES OF ECE DAILY SCHEDULE


    A FOUR HOURS’ SCHEDULE (Half Day – Four-year-olds)


    08.30 a.m. Arrival, individual greetings and cleanliness check-up of children


    09.00 a.m. Prayer


    09.00 a.m. – 09.15 a.m. Free Conversation (Sharing of news)


    09.15 a.m. – 09.35 a.m. Cognitive/Language Activity


    09.35 a.m. – 10.05 a.m. Outdoor Play (Observe and interact with children as they enjoy outdoor activities)


    10.05 a.m. – 10.50 a.m. Hand washing, Refreshment and Rest


    10.50 a.m. – 11.20 a.m. Indoor Free Play in small groups along with one Creative Activity


    (Help children put away materials in each activity centres)


    11.20 a.m. – 11.50 a.m. Structured Conversation on Project


    11.50 a.m. – 12.20 p.m. Story and Rhyme/Dramatisation/Rhythmic Movements


    12.20 p.m. – 12.30 p.m. Good Bye Circle


    A THREE HOURS’ SCHEDULE (Half Day – Three-year-olds)


    09.00 a.m. – 09.20 a.m. Arrival, Cleanliness checkup, prayer


    09.20 a.m. – 09.30 a.m. Free Conversation (Sharing of news)


    09.30 a.m. – 09.50 a.m. Cognitive Activity in large group


    09.50 a.m. – 10.10 a.m. Indoor Free Play in small groups (Help children put away materials in each activity centres)


    10.10 a.m. – 10.25 a.m. Outdoor Play


    10.25 a.m. – 10.55 a.m. Hand washing, Refreshment and Rest


    10.55 a.m. – 11.20 a.m. Creative Activities


    11.20 a.m. – 11.35 a.m. Language Activity in large group


    11.35 p.m. – 11.55 a.m. Story and Rhyme/Dramatisation/Rhythmic Movements


    11.55 a.m. – 12.00 p.m. Good Bye Circle


    (Source – Early Childhood Education Programme, NCERT)


    A THREE HOURS SCHEDULE (Half Day – Two-year-olds )


    8.30 a.m. - 9.00 a.m. Preparation time for Teachers:


    Review the plans for the day. Prepare activity areas, for example, prepare play dough, mix paints, display, display new picture books


    9.00 a.m. – 9.30 a.m. Table activities and indoor play


    9.30 a.m. – 10.00 a.m. Free Play (children choose activities) and clean up (Hands washing, toileting, etc.) for nutrition time


    10.00 a.m. – 10.30 a.m. Nutrition Time


    10.30 a.m. – 10.40 a.m. Rest time with a story


    10.40 a.m. – 11.10 a.m. Large group time


    (Music and movement, finger plays, language games)


    11.10 a.m. – 11.30 a.m. Centre activities (art, manipulatives, blocks, dramatic play) and clean up with song or poem or special individual time


    11.30 a.m. Good bye circle and think about activities of the morning


    (Children leave for home)


    Review and make plans for the next day


    NOTE: This daily schedule is flexible, depending on the needs of the children and the weather.


    For the Teacher:


    • During nutrition or meal time help children develop positive attitudes toward food and nutrition.


    • Find out if any child has food allergies.


    • Allow enough time to children to finish their meals.


    • Make nutrition time sociable.


    Full Day – Toddlers


    9.00 a.m. – 10.00 a.m. Arrival


    Caring for toddlers individually.


    Activity time (Story book, blocks and other toys available)


    10.00 a.m. – 10.15 a.m. Snack / Nutrition Time


    10.15 a.m. – 11.00 a.m. Outdoor Play


    A walk around the centre, a special activity


    Some singing and rhymes


    11.00 a.m. – 11.15 a.m. Ready for lunch. Washing, toileting. Looking at pictures with individuals, quiet play activities.


    11.15 a.m. – 12.00 noon Saying prayer before lunch


    Toddlers participate in self feeding as possible


    This time includes washing hands, face and mouth wash after lunch and getting ready for nap by 12.15 or so.


    12.15 p.m. – 2.00 p.m. Naps


    2.00 p.m. – 4.00 p.m. Indoor play activities with individuals or small groups.


    Reading story, music


    toileting, washing hands


    4.00 p.m. Ready for departure. Light snack for those who will be staying till 5.00 p.m.


    Although there are many similarities between half-day and full-day programme, yet there are some notable differences. Children in full day programmes have different needs from those who spend mornings away from their homes.


    3.5 Evaluation of the ECE Programme


    Finally it is important for the teacher to evaluate whether the goals and objectives of the lesson have been accomplished to a great extent or not. Evaluation can include observations of the children when they are at play and doing activities. Play activities or specific readiness activities or tasks can be designed to help the teacher determine children’s understanding of the objectives of a specific lesson.


    The teacher should evaluate the unit plan using several criteria These might include the following:


    1. Are the plans well-written?


    2. Are the topics and activities relevant to children’s lives?


    3. Whether the daily schedule has a balance of child-directed and teacher-initiated activities?


    4. Are the activities developmentally appropriate?


    5. Is there enough time for the children to do the activities?


    Evaluation is the final step in programme planning and is a continuous process. The teacher should know whether she has achieved the goals of the daily schedules, lessons and units. It is through continuous evaluation that she determines the value of her teaching by judging whether she has reached her goals. Whether it is an ‘anganwadi’, or ‘balwadi’, in a rural or urban setting or a preschool in an urban area, each has its own way to achieve the targeted goals. Evaluation of the ECE programme has several aspects such as the quality of the programme, the way the ECE centre works and the effectiveness of ECE programme.


    The teacher needs to evaluate the ECE programme by assessing the total learning environment, its setting i.e., use of space, furniture, materials, storage, display, balance in the play activities in daily schedule, the way activities are carried out, quality of teacher-child and peer interactions and the care given to each child. While assessing young children the teacher needs to reflect on strategies, materials and teaching practices that she is using and understand their impact on children. Observing and assessing children in an informal way helps the teacher to know what skills the children have acquired and what they are learning. This will also help her to identify if any child is suffering from any learning problems. (Refer to Chapter 4 for greater details).

  


  
    

  


  
    

  


  
    A programme planning web on ‘A Child Exploring The World’
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          Gross motor


          Outdoor area


          • Outdoor equipment


          • Rope


          • Balls


          • Tins


          • Tricycles


          • Organised outdoor games

        


        
          Puppets


          • Finger puppets


          • Sock puppets


          • People puppets


          • Paper plate puppets


          • Puppet manipulation and related activities


          • Puppet library

        


        
          Dramatic Play


          • Doll’s corner


          • Pretend play corner


          • Dress-up clothes & costumes


          • dramatisation

        


        
          Science


          • Science corner / area


          • Growing things


          • Magnets


          • Magnifying glass


          • Cooking
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          Language and Literacy


          • Literacy area


          • Print-rich environment


          • Flannel-board stories


          • Large group and small group activities


          • Read aloud time


          • Pictures & photographs


          • Songs and rhymes


          • Story-telling


          • Picture book handling

        


        


        
          Art


          • Art activity center


          • Play dough


          • Clay


          • Colour crayons


          • Chalks


          • Running chalk board


          • Easel, brushes


          • Types of paper


          • Glue
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            Exploring the World
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          Literature


          Language area


          • Picture books


          • Information books


          • Story books


          • Conversation charts


          • Story books on topics


          • Story cards

        


        
          Music & Movements


          • Music center


          • Musical instruments


          • Songs, singing & dancing


          • Recorded music


          • Props

        


        


        
          Maths


          • Math or manipulative center


          • Matching games


          • Counting songs


          • Finger plays


          • Blocks


          • manipulatives

        


        
          Sensory Centers


          • Water


          • Sand


          • Mud


          • Plasticine


          • Manipulatives


          • Cooking blocks


          • Texture packet

        

      

    

  


  
    A programme planning web on ‘My Senses’


    
      
        


        


        
          Figure 3.5

        


        
          ‘I can See’ Activities


          • Use a magnifying glass


          • Play “What is missing” and “Follow the leader” game


          • Play “I spy with my little eyes”


          • Display according to the theme


          • Label the shelves


          • Use visual perception worksheets


          • Play peek-a-boo


          • Show picture charts


          • Solve puzzle

        


        
          ‘I can Touch’


          Activities


          • Make touch cards


          • Use a ‘feely bag’


          • Do clay modeling, play dough, plasticine


          • Find buried treasure in sand


          • Play with soft toys


          • Sort soft and rough objects


          • Make texture packet


          • Feel water, freese it, then feel


          • Eat finger foods
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          ‘I can Taste’


          Activities


          • My favourite taste


          • Have a tasting tray


          • Sort sweet, salty and sour cards


          • Blindfold – taste and identify the food


          • Make fruit salad


          • Create taste story

        


        
          My Senses


          • Nature walk (touch, hear, see, smell)


          • Each child make a “My Five Senses” book


          • Rhymes on senses

        


        
          
            My

            Senses
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          ‘I can Hear’ Activities


          • Listen to music


          • Listen to recorded sounds and identify the sounds


          • Use sound boxes


          • Play and listen to musical instruments


          • Listen to recorded story


          • Sound based rhyme and story

        


        
          ‘I can Smell’


          Activities


          • My favourite smell


          • Sort smell cards


          • Smell and identity the fruit


          • Take a ‘smell walk’


          • Try to describe different things that have odours


          • Create smell story
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    Figure 3.6


    Picture books – A source of true delight
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    Figure 3.7


    Display of Children’s work on ‘plants’
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